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This report presents findings from the
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and responsibilities, the relational and
vocational nature of chaplaincy, evaluation of
effectiveness, how chaplains are sustained in
their ministry, reasons for leaving, and
relationships with the wider church.

Anglican Schools Australia (ASA) provides networking, .
resourcing and advocacy for some 140 Anglican schools Anglican
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Executive Summary

This report presents findings from the 2026 Anglican Schools Chaplains Survey,
commissioned by Anglican Schools Australia (ASA) and conducted by NCLS Research
to better understand the role, experiences and needs of chaplains across Australia. The
survey attracted 118 respondents, providing a substantial national snapshot of
chaplaincy. Participants were predominantly male (57%), with an average age of
approximately 50 years, and most were ordained (73%) and employed full time in
schools (80%).

Their dominant pathways into chaplaincy were firstly via teaching (where classroom
teachers gradually took on pastoral, spiritual or religious leadership and moved into
chaplaincy roles) and secondly via ordination and parish ministry (with clergy later
shifting into schools). A majority had relatively recent tenure, with 59% serving at their
current school for five years or less, indicating both some stability and ongoing turnover
within the chaplaincy workforce.

Profile of schools and employment context

Chaplains in the survey were largely based in metropolitan schools, with 68% serving in
capital cities and most working in mid-to-large schools of over 1,000 students. The
majority were employed and paid directly by schools (around three quarters), and most
received a teacher’s salary. While almost all chaplains had formal job descriptions,
around a quarter reported that they did not have a job description that accurately
reflected their actual responsibilities. Reporting lines were typically to the principal,
with frequent engagement.

Roles and responsibilities

The findings demonstrate that school chaplaincy is a diverse and multi-dimensional role.
Most chaplains regularly lead worship, with 83% leading chapel at least weekly, and
many also teach religious education, typically up to 10 hours per week. However, nearly
a quarter reported that they did not teach at all, indicating variation in how chaplaincy is
structured across schools. Beyond these core functions, chaplains frequently take on
additional responsibilities, including leadership roles, service learning coordination, and
membership of the school executive and/or critical incident teams. Pastoral care is
central to the role, though time allocation varies, with most chaplains spending up to
four hours weekly.

Chaplains also often maintain responsibilities beyond the school, with around half
engaged in parish roles and around with diocesan responsibilities, though typically for
limited hours. This reflects the hybrid nature of chaplaincy as both an educational and
ecclesial ministry.

Anglican Schools Chaplains Survey 4 Report for Anglican Schools Australia
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Nature of chaplaincy work

When selecting from a list of aspects of chaplaincy work, the most important as
identified by the chaplains were pastoral (care and wellbeing), missional (nurturing
faith), and spiritual (guiding spiritual understanding), with liturgical responsibilities also
significant.

In describing the core of their work in their own words, chaplains emphasised a
combination of proclaiming the Christian message, building relationships, and fostering
holistic wellbeing and spiritual growth. This integrated model combines faith
communication, relational presence and community-building within a diverse school
environment.

The survey also highlighted a strong sense of vocation: most chaplains feel called to
their work and believe they have meaningful influence on young people, particularly
those who may not otherwise engage with church communities.

Evaluation and effectiveness

Formal evaluation of chaplaincy is inconsistent. Just under half of chaplains reported
regular review by their school, and only 22% reported regular evaluation by their
diocese. Where evaluation occurs, it is primarily qualitative, based on feedback,
relationships, student engagement and perceived contribution to school culture.

Chaplains themselves assess effectiveness in similarly relational and qualitative terms,
focusing on trust, engagement, and alignment with their sense of calling rather than
measurable outputs. The findings suggest that chaplaincy effectiveness is widely
understood as difficult to quantify.

Sustaining ministry and wellbeing

Chaplains identified their personal faith and spiritual practices as their primary source
of sustenance, alongside support from family colleagues and school communities.
Engagement with students is also a major source of encouragement, reinforcing the
relational nature of the role.

Despite this, wellbeing concerns are evident. Only 42% reported that they were very
satisfied or satisfied with their self-care and sabbath practices, while just over one fifth
reported dissatisfaction. Combined with open text responses, this indicates pressure on
capacity to maintain sustainable rhythms of work and rest.

Retention and risk factors

While many chaplains expressed strong commitment and a sense of calling, the survey
suggests that a significant minority may be considering leaving. The primary drivers are
structural rather than personal, including heavy workloads, unsustainable pace, unclear
role expectations and lack of support or recognition. Secondary factors include life
stage considerations, work-life balance and health.

Relationship with the wider Church

Chaplains reported mixed perceptions of their relationship with the wider Church. While
a strong majority indicated that they felt strongly supported by their bishop (77%),
fewer perceived strong diocesan structures of support or a clear recognition in the
diocese of chaplaincy’s importance as a pioneering ministry.

Notably, over half of chaplains reported feeling somewhat detached from the
mainstream work of their diocese or deanery. This sense of disconnection was
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reinforced in open text responses, which often described chaplaincy as undervalued
relative to parish ministry and insufficiently integrated into church structures.

Group differences

While most results were broadly consistent across groups, some differences emerged.
Female chaplains reported lower satisfaction with self-care and weaker perceived
influence and support, while ordained chaplains placed greater emphasis on liturgical
aspects of their ministry and appear to draw more support from institutional structures.
Differences by experience and length of tenure at the school suggest that longer-
serving chaplains are more likely to feel supported by certain practices but may also
experience different perceptions of role clarity and influence.

Key insights

The survey reveals a ministry that chaplains experience to be both highly impactful and
under strain. Chaplaincy in Anglican schools is characterised by strong vocation, deep
relational engagement, and significant contribution to student wellbeing, spiritual
formation and school identity. At the same time, it is marked by structural challenges
including role ambiguity, heavy workload, inconsistent evaluation and limited
connection with the wider Church.

Overall, the report highlights the importance of chaplaincy as a frontline expression of
Anglican mission in education, with significant opportunities for greater support and
strategic development to ensure its long-term sustainability and impact for the benefit
of schools, the wider church and community.

Anglican Schools Chaplains Survey 6 Report for Anglican Schools Australia
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1 Introduction

Anglican Schools Australia (ASA) provides networking, resourcing and advocacy for
some 140 Anglican schools across the country. Its core purpose is to service, support
and connect Anglican schools in living their Anglican identity.

In its 2023-2027 strategic plan, ASA prioritises chaplaincy as follows:

e Support the ongoing professional development of chaplains in member schools.
¢ Increase chaplaincy engagement and interactions with ASA.
¢ Increase the chaplaincy pipeline for member schools.

In order to better understand the community of chaplains in its member schools, the
ministries they undertake and their needs for support, ASA engaged NCLS Research to
host, analyse and report on an Anglican Schools Chaplains Survey, which was
undertaken in February/March 2026.

The purpose of this survey was to:

¢ Provide a demographic profile of chaplains across Australia,

e Describe the characteristics of school chaplaincy across Australia, including
employment arrangements, roles and responsibilities,

e Explore chaplains’ understandings of and attitudes towards their ministry and
vocation and what sustains them,

¢ Giveinsight into how schools and chaplains themselves evaluate the effectiveness
of school chaplaincy, and

¢ Explore how chaplains view the relationships between school chaplaincy and the
wider church.

Anglican Schools Chaplains Survey 10 Report for Anglican Schools Australia
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2 Materials and methods

The Anglican Schools Chaplains Survey consisted of 89 questions covering the
following topics:

Characteristics of the chaplain’s school, such as size and location

Chaplain demographics such as age, gender and years of chaplaincy experience
Employment details, such as full time or part time employment

Chaplain roles and responsibilities

Reflections on the ministry of school chaplaincy

Views about the relationship between school chaplaincy and the wider church

The survey instrument (Appendix A, with Participant Information Statement in Appendix
B) was based on a survey of chaplains conducted by the US National Association of
Episcopal Schools in 2024, with additions and deletions made by ASA. NCLS Research
provided support with the wording of new questions.

The survey was hosted on NCLS Research’s online survey engine and a survey link was
provided to ASA to use for recruitment. All chaplains working in Anglican schools in
Australia were invited to participate in this survey. It was promoted to chaplains through
the ASA Member Newsletter, targeted email communication, and engagement at ASA
online webinars and events.

The survey opened on 16 February and closed on 30 March. Some 118 responses were
obtained. There were 12 cases that did not complete at least two thirds of the survey
(the “Roles and Responsibilities” section onwards), however, these cases were retained
in the analysis to provide a demographic profile of all respondents. The remaining 106
cases completed at least two thirds of the survey. No duplicate cases were detected.

The survey was opt-in so the participants may not be representative of the wider
population of Anglican chaplains.

Closed questions, which comprised the large majority of the survey, were analysed
using SPSS. Open text questions were analysed using Microsoft Copilot, with data
uploaded for the relevant question. Copilot was asked to:

Summarise the themes in the data, from most to least common,

Report on the prevalence of each theme,

Provide 2-3 verbatim quotes from the dataset to illustrate each theme, and
Provide brief summaries for inclusion in the report.

The author reviewed and edited the content generated by Copilot and verified quotes.
(Note: some illustrative quotes are partial, not the entirety of what participants wrote).

Anglican Schools Chaplains Survey 1 Report for Anglican Schools Australia
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3 About participants’ schools

The characteristics of survey participants’ schools are shown in Table 2 below.

Some 43% of participating chaplains were in schools in NSW, 15% in Western Australia,
14% in Queensland, 13% in Victoria and 11% in South Australia, with a small number in

the ACT and Tasmania. Most (68%) were in schools in capital cities, with 28% in regional
centres and 4% in rural areas.

The vast majority of chaplains (92%) served in both primary and secondary schools, 69%
in day schools and 72% in coeducational schools.

Schools with student enrolments of 1,001 to 2,000 accounted for almost two thirds
(64%) of chaplains. Some 7% were in schools with more than 3,000 enrolments and 4%
in schools with up to 500 enrolments. Typically, the schools had more than 150 staff.

Table 1: About participants’ schools

Variable Characteristic Percent
ACT 34
New South Wales 42.7
Queensland 13.7
State' South Australia 1.1
Tasmania 0.9
Victoria 12.8
Western Australia 15.4
Total 100.0
Primary school only 2.6
Primary or secondary | Secondary school only 5.2
school? Both primary and secondary school 92.2
Total 100.0
Day school only 68.7
Eggrfj‘i::;fl or Day and boarding school 31.3
Total 100.0
Co-educational 71.6
Coeducational or Single sex boys 8.6
single sex* Single sex girls 19.8
Total 100.0

Anglican Schools Chaplains Survey
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Variable Characteristic Percent
Locality of the Rural area/town/centre (up to 20,000 people) 4.3
school® Regional centre (20,000 to 100,000 people) 16.5
Large regional centre (over 100,000 people) 1.3
Capital City - CBD or inner suburbs 23.5
Capital City - middle or outer suburbs 44.3
Total 100.0
Total number of 250 or less 0.9
enrolled students® 251-500 27
501-750 6.3
751-1,000 10.7
1,001-1,500 35.7
1,501-2,000 28.6
2,001-2,500 54
2,501-3,000 2.7
More than 3,000 7.1
Total 100.0
Number of staff’ 50 or less 2.7
51-100 8.8
101-150 22.1
More than 150 66.4
Total 100.0
Position title® Senior Chaplain 26.3
Associate Chaplain 0.8
Assistant Chaplain 15.3
Chaplain 39.8
Coordinator of Faith/Mission/Spirituality 2.5
Other 15.3
Total 100.0
Notes: ' n=117, 2 n=116, 3 n=115, 4 n=116, 5 n=115,  n=112, 7 n=113, & n=118.
Source: 2026 Anglican Schools Chaplains Survey.
Some 40% of chaplains indicated that they held the position “Chaplain” at their school,
while 26% were “Senior Chaplains” and 15% were “Assistant Chaplains”. Of the 15% (18
participants) who indicated “Other” position title, nine specified that they were
departmental or program heads (e.g. “Head of Christian Studies”), one was a director,
three had chaplain as well as head/director in their position title, and five gave a more
specific variation on the title "chaplain”.
Anglican Schools Chaplains Survey 13 Report for Anglican Schools Australia
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4 Chaplain demographic profile

|
In terms of demographics (Table 2), 57% of chaplains were male and the mean age was
49.6 years (standard deviation 9.3). Some 13% were aged under 40, and 17% at least 60.

Three quarters (75%) were Australian-born and none indicated that they were of
Aboriginal or Torres Strait Islander origin.

Table 2: About the participants

Variable Characteristic Percent
Gender! Female 43.4
Male 56.6
Total 100.0
Age? Under 40 years 12.5
40-49 years 40.2
50-59 years 30.4
60+ years 17.0
Total 100.0
Country of birth® | Australia 75.2
Another country where English is the main language 16.8
Another country (English not the main language) 8.0
Total 100.0
Aboriginal or Yes 0

Torres Strait
Islander origin*

Years of Less than 1year 0.9
experience as a 1-5 31.3
school chaplain® [ g_10 250
11-15 17.0
16-20 11.6
21-25 10.7
26-30 1.8
More than 35 1.8
Total 100.0

Anglican Schools Chaplains Survey 14 Report for Anglican Schools Australia
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Variable Characteristic Percent
Years as a Less than 1year 7.2
chaplain at 1-5 52.3
current school® [ g0 21.6
11-15 9.0
16-20 7.2
21-25 2.7
Total 100.0
Years of Less than 1year 3.6
experienceasa |1-5 6.4
priest’ 6-10 13.6
11-15 15.5
16-20 11.8
21-25 7.3
26-30 2.7
31-35 3.6
More than 35 1.8
| am not an ordained Priest 33.6
Total 100.0
Chaplaincy Lay Chaplain 19.8
status® Deacon in the Anglican Church 10.8
Priest in the Anglican Church 59.5
Ordained in a different denomination 2.7
Other 7.2
Total 100.0
Teaching Bachelor degree 36
qualification?® Postgraduate qualification 43
No qualification 35

Notes: ' n=113, 2 n=112, 3 n=113, 4 n=113, 5 n=112, ¢ n=111, 7 n=110, & n=111, ° n=105.
Source: 2026 Anglican Schools Chaplains Survey.

The majority (57%) had up to 10 years of experience as a school chaplain, while 14% had
more than 20 years of experience. Some 59% had been at their school for up to 5 years
(7% less than 1 year, 52% 1-5 years), with 10% at their school for more than 15 years. Of
the two thirds who were ordained priests, both the median (50 percentile) and modal
(most common) number of years of experience was 11-15 years. In total, 73% indicated
an ordained chaplaincy status (59% Anglican priests, with the remainder being either
deacons or ordained in a different denomination). Some 65% held a teaching
qualification, including 43% with a postgraduate teaching qualification.

Anglican Schools Chaplains Survey 15
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When asked about how they entered into school chaplaincy, most participants
described a small number of overlapping but recognisable pathways, with the most
common being a teaching-led transition, where classroom teachers gradually took on
pastoral, spiritual or religious leadership and moved into chaplaincy roles. A second
major pathway involved ordination and parish ministry, with clergy later shifting into
schools, often seeking deeper engagement with young people or a better contextual fit.
Across both routes, a strong theme of personal calling or vocation is evident, frequently
shaping long, nonlinear journeys that include theological study, youth ministry or
periods of discernment. Additional pathways include those coming from youth work,
those who entered through invitation or recruitment by school or church leaders, and
those whose roles evolved internally within schools over time. Less common were
entrants from wellbeing or counselling backgrounds, individuals inspired by prior
exposure to chaplaincy, and people transitioning from non-education careers. Overall,
school chaplaincy typically emerged not as a single decision point, but as a
convergence of education, ministry experience and a sustained sense of vocation
toward working with young people in school settings. These pathways are represented
in Figure 1. A full description of themes and pathways is given in Appendix C.

Figure 1: Pathways into school chaplaincy

TEACHER = CHAPLAIN

(40-45%)
ORDAINED = PARISH = SCHOOL CALLING-LED PATHWAY
(20-25%) (15-20%)
YOUTH MINISTRY = SCHOOL INVITATION / RECRUITMENT
(10-15%) (10-15%)
INTERNAL ROLE EVOLUTION OTHER PATHWAYS
(10-12%) (<8%)

SCHOOL CHAPLAINCY

Source: 2026 Anglican Schools Chaplains Survey (n=109).

Anglican Schools Chaplains Survey 16 Report for Anglican Schools Australia
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5 Employment arrangements

Participants were asked a series of questions about their employment as a school
chaplain, with results shown in Table 3.

Three quarters (75%) were employed by the school and 14% by the Church, with 9%

indicating shared employment between the two and 2% another employment

arrangement.

Some 80% were employed full time with their school, 10% were part time with the
school. Shared time with a parish was uncommon.

Table 3: Participants’ employment arrangements

2026

Variable Characteristic Percent
Employed by the school | Employed by the school 75.2
or the Church'’ Employed by the Church 13.8
Shared employment by the school and Church 9.2
Other 1.8
Total 100.0
Employment status? Full time with a school 80.4
Part time with school and part time with parish 3.7
Part time with a school only 10.3
Other 5.6
Total 100.0
Has a formal current job | Yes 89
description®
Job description Yes 75.9
accurately reflects roles| No 13.0
and responsibilities® | do not have a current job description 11.1
Total 100.0
Person primarily reports | Principal 70.4
to® Deputy Principal 4.6
Head of Department 3.7
Senior Chaplain 13.9
Other 7.4
Total 100.0
Anglican Schools Chaplains Survey 17 Report for Anglican Schools Australia
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Variable Characteristic Percent
Frequency of meeting Weekly 15.7
with Principal® Every other week 29.6
Once a month 17.6
Once aterm 3.7
When needed 18.5
No standing meeting 14.8
Total 100.0
Housing provision as Full housing is provided 1.0
part of employment’ Subsidised housing is provided, but not the full 0.9
housing provision
Housing is not provided, but | do receive a 21.1
housing allowance
No housing or housing allowance is provided 67.0
Total 100.0
Paid by the school or By the school 73.4
diocese® By the diocese 21.1
Other 5.5
Total 100.0
Salary or stipend® A teacher's salary 60.7
A stipend 22.4
Other 16.8
Total 100.0
Total remuneration for | SO - $19,999 per year 2.9
chaplain role (including | $20,000- $39,000 per year 4.9
supgrannuation, before $60,000- $79,000 per year 5.8
tax is taken out)® $80,000- $99,000 per year 7.8
$100,000- $119,000 per year 19.4
$120,000 - $139,999 per year 22.3
$140,000 - $159,000 per year 23.3
$160,000 - $179,000 per year 8.7
$180,000 - $199,000 per year 2.9
$200,000 or more per year 1.9
Total 100.0

Notes: ' n=109, 2 n=107, 3 n=109, 4 n=108, ® n=109, ¢ n=108, 7 n=109, 8 n=109, °® n=107, '° n=103.
Source: 2026 Anglican Schools Chaplains Survey.

A large majority (89%) had a formal current job description, with 76% having a job
description that accurately reflects their roles and responsibilities. Seven in 10 primarily
reported to their Principal, with the next most common line of report being the Senior
Chaplain (14%). Participants most commonly met with their Principal on a fortnightly

basis (30%), with 63% meeting at least monthly.
A third received housing or a housing allowance as a part of their employment.

Most (73%) were paid by their school. Most were on a teacher’s salary (61%), with 22%
on a stipend and 17% reporting another type of remuneration. The median (50
percentile) remuneration, including superannuation, was $120,000-$139,000 per year.
Some 21% earned under $100,000 and 14% at least $160,000.

Anglican Schools Chaplains Survey 18 Report for Anglican Schools Australia
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6 Roles and responsibilities

Survey participants were asked about their roles and responsibilities related to chapel
and worship (Table 4), teaching (Table 5), other responsibilities in the school (Table 6),
and responsibilities beyond the school (parish and diocese, Table 7).

6.1 Chapel and worship

The large majority (83%) led chapel at least once a week, with a quarter doing so more
than three times a week. Just 2% never led chapel (Table 4).

Celebration of the Eucharist was irregular in most schools, with 27% indicating that
their school never celebrated the Eucharist, 27% that it did so less often than once a
term, and a further 27% that the school celebrated the Eucharist once a term.

It was most common for parents and community members to rarely attend school
worship services (49%), with 47% of chaplains indicating that they attended sometimes
and 4% indicating always.

6.2 Teaching responsibilities

Approximately half of participating chaplains (54%) reported that they taught Religious
Education (RE) up to 10 hours a week (not including preparation), including 29% who
taught up to 5 hours a week (Table 5). Some chaplains had a particularly large teaching
load, with 4% who taught more than 20 hours a week. Almost a quarter (24%) did not
teach RE classes. Most commonly, chaplains taught students in years 7-10, with 61%
doing so, compared with 42% who taught senior high school students (years 11-12) and
32% who taught primary school students.

Some 87% of chaplains had responsibilities for the RE program. Around a third (32%)
were head of the RE program and taught classes, 33% were not the head but taught
classes, and 22% were a consultant to RE teachers. Some 81% reported that their
school had a team for teaching RE, including 56% with a specialist team.

Around a third (32%) taught classes other than RE, typically up to 5 hours a week (19%).
Some 47% spent up to five hours a week (on average) on assessment, reports and
parent/teacher meetings and interviews, with 36% spending no time on these tasks. A
little over half (55%) taught confirmation or other Christian formation classes at their
school.
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Table 4: Chapel and worship services

2026

Variable Characteristic Percent
Frequency Never 1.9
chaplains lead Once a term 4.7
chapel' Once a month 1.9
Once a fortnight 8.5
Once a week 22.6
Twice a week 23.6
Three times a week 12.3
More than three times a week 24.5
Total 100.0
Frequency school| Never 27.4
celebrates the Less often than once a term 27.4
Eucharist? Once a term 27.4
Once a month 3.8
Once a fortnight 4.7
Once a week 7.5
More often than once a week 1.9
Total 100.0
Frequency Rarely 49.1
parents and Sometimes 47.2
comm_unlty attend Always 38
worship? Total 100.0
Notes: ' n=106, 2 n=106, ® n=106.
Source: 2026 Anglican Schools Chaplains Survey.
Table 5: Teaching responsibilities
Variable Characteristic Percent
Hours per week Up to 5 hours 29.2
teaching 6-10 hours 25.5
Religious 11-15 hours 12.3
Fducation 16-20 hours 57
More than 20 hours 3.8
None - | do not teach Religious Education classes 23.6
Total 100.0
Year levels Kindergarten 17
taught? Year 1 18
Year 2 19
Year 3 18
Year 4 18
Year 5 20
Year 6 22
Year 7 47
Year 8 45
Year 9 45
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Variable Characteristic Percent
Year levels taught| Year 10 45
(cont)? Year 11 38
Year 12 36
None - | do not teach Religious Education classes 23
Total primary school (K-6) 32
Total junior high school (7-10) 61
Total senior high school (11-12) 42
Responsibility for | | am head of the Religious Education Department and 32.1
Religious teach classes
Education | am a teacher of Religious Education 33.0
program?® | am a consultant to teachers of Religious Education 21.7
| have no responsibility for Religious Education classes 13.2
Total 100.0
School has a No, there is no team 18.9
teaching team Yes, there is a non-specialist team 25.5
for Religious Yes, there is a specialist team 55.7
Education* Total 100.0
Hours per week | None - | do not teach such classes 67.9
teaching classes | Up to 5 hours 18.9
other than 6-10 hours 8.5
Relgious 11-15 hours 1.9
16-20 hours 0.9
More than 20 hours 1.9
Total 100.0
Hours per week None 36.2
on assessment, Up to 5 hours 46.7
reports and 6-10 hours 16.2
parent/teacher 175 hours 1.0
meetings Total 100.0
Teach Yes 55
confirmation
classes’

Notes: ' n=106, 2 n=106, 2 n=106, * n=106, > n=106, ¢ n=105, 7 n=106.
Source: 2026 Anglican Schools Chaplains Survey.

6.3 Other school responsibilities

Some 42% of chaplains reported that they held a formal leadership role in their school
outside of their chaplain’s responsibilities (42%, Table 6). These roles were wide-
ranging, most commonly Head of Department (teaching, 16%) and other leadership roles
specified by the participants in their own words (16%). The most common roles specified
were member of the school executive or school leadership team. There was a relatively
high number of participants missing on this question - it is likely the extra missing cases
did not hold a formal leadership role and skipped the question.

When asked directly, some 28% indicated that they served on the school executive and
around a quarter (26%) were responsible to lead Service Learning/Community Service
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at their school, with Service Learning/Community Service responsibilities typically
taking up to 4 hours a week (10% up to 2 hours, 10% 3-4 hours).

Almost half (47%) served on their school’s critical incident team, with almost all

spending up to 2 hours a week on responsibilities related to this team (43%).

Chaplains typically spent up to 4 hours a week providing pastoral care to students, staff
and families (62%), while 11% spent more than 10 hours a week on pastoral care.

Table 6: Other school responsibilities

Variable Characteristic Percent
Formal leadership| No other formal leadership role 58
roles outside of | Year Level co-ordinator 1
chaplain’s Subject co-ordinator 6
responsibilities' Head of Department (teaching) 16
Head of Department (pastoral care/wellbeing) 2
Head of Boarding 0
Assemblies co-ordinator/leader 5
Extra-curricular co-ordinator/leader 6
School Counsellor 3
Other leadership role 16
On school Yes 28
executive?
Lead Service Yes 26
Learning®
Hours per week | I do not lead the service learning/community service 73.6
spent planning program
and Up to 2 hours 10.4
implementing 3-4 hours 10.4
the Service 5-6 hours 3.8
t?;c:r:g:r%“ 7-8 hours 1.9
Total 100.0
Serve on critical | Yes 47
incident team?®
Hours per week | None - | do not serve on the critical incident team 54.3
on critical Up to 2 hours 42.9
incident team 3-4 hours 29
responsibilities® Total 100.0
Hours per week | None 2.9
on pastoral care | Up to 2 hours 35.6
to students, 3-4 hours 26.0
?;?:if“zr;? 5-6 hours 15.4
7-8 hours 3.8
9-10 hours 5.8
More than 10 hours 10.6
Total 100.0

Notes: 'n=97, 2 n=109, 2 n=106, * n=106, ® n=106, ¢ n=105, 7 n=104.
Source: 2026 Anglican Schools Chaplains Survey.
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6.4 Responsibilities beyond the school

Close to half (47%) indicated that they had parish responsibilities, including 23% who
served as a supply priest for local parishes and 18% who had a formal leadership role in
parish (Table 7). Typically, the number of hours involved in parish responsibilities was
small, with 26% reporting up to 2 hours a week, however, some 6% had responsibilities
amounting to more than 10 hours per week.

Some 52% had diocesan responsibilities and obligations, usually up to 5 hours a week

(35%), while 8% spent more than 10 hours a week on these responsibilities.

Two thirds attended Clergy Conferences, Clergy Retreats or Archdeanery Meetings in
their diocese, with the frequency varying across the chaplains from monthly through to
annually or less often.

Table 7: Parish-related and diocesan responsibilities

Variable Characteristic Percent

Serves as a Yes 23

supply priest’

Has a parish Yes 18

leadership role?

Hours per week | None - | do not serve as a supply priest /| have no 52.8

on supply priest/ | formal leadership role in a parish

parish Up to 2 hours 26.4

responsibilities® [ 3-4 hours 9.4
5-6 hours 2.8
7-8 hours 0.9
9-10 hours 1.9
More than 10 hours 57
Total 100.0

Hours per week | None - | do not have diocesan 48.1

on diocesan responsibilities/obligations

responsibilities/ | Up to 5 hours 34.9

obligations* 6-10 hours 8.5
11-15 hours 2.8
16-20 hours 3.8
More than 20 hours 1.9
Total 100.0

Attendance at No 33.0

Clergy Yes, monthly 12.3

Conferences, Yes, three times a year 22.6

Clergy Retreats, Yes, twice a year 17.0

or Archdeanery

Meetings® Yes, annually or less often 15.1
Total 100.0

Notes: ' n=105, 2 n=106, 2 n=106, * n=106, ®> n=106.
Source: 2026 Anglican Schools Chaplains Survey.
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7 Chaplains' reflections

Participating chaplains were asked a series of questions about how they understood
their work as a chaplain, including important/significant aspects of the work, the impact
and influence of their ministry and measuring the effectiveness of their work. They were
also asked about sources of sustenance for them in their work, their satisfaction with
sabbath taking, and thoughts about leaving chaplaincy.

7.1 Significant aspects of work

Chaplains were asked to indicate the most and least important aspects of their work as
follows:

Below are six aspects of school chaplaincy. Reflecting on your own work as a school

chaplain, please indicate which you consider the MOST important or significant aspects

of your work. (Select THREE options)

[ Pastoral: the chaplain's role as someone committed to the care and wellbeing
of all members of the school community

O Liturgical: the chaplain's role as a planner, organiser, facilitator, and leader of
collective worship and other worship events in the school

0 Missional: the chaplain's role as a person of faith commending the Christian
faith to others and nurturing faith in all

O Spiritual: the chaplain's tole as a spiritual leader in the community, seeking to
bring to bear the insights of spirituality on all aspects of school life

O Prophetic: the chaplain's role as someone "speaking truth to power",
challenging the school to review its life in the light of Christian faith

[0 Pedagogic: the chaplain's role as a teacher of and about the Christian faith in
the context both of Religious Studies and of Christian catechesis

And which of these same six aspects of school chaplaincy is the LEAST important or
significant aspect of your work? (Select one only)

The most important/significant aspects, selected by approximately six in 10 chaplains,
were pastoral, missional and spiritual (59-61%) with liturgical close behind (52%, Figure
2). Pedagogic was one of the three most important/significant aspects for 38% of
chaplains. Few indicated that a prophetic role was most important (13%). Conversely,
the single least important aspects were prophetic and pedagogic aspects (44% and
32% respectively).
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important/significant aspect.
Source: 2026 Anglican Schools Chaplains Survey (n=101-103).

7.2 Vocation, influence and the core of chaplaincy work

Chaplains were asked the extent to which they agreed or disagreed with a series of
statements about their sense of vocation and the impact of their ministry as follows:

Many school chaplains describe their work as a specific and special vocation. Reflecting
on the nature of your own work as a school chaplain and your own sense of vocation,
please show your degree of agreement or disagreement with the following statements
about school chaplaincy:

Being a school chaplain is a special vocation to which | feel called by God

Being a school chaplain is something | currently enjoy, but | also hope to spend time
ministering in a parish

Being a school chaplain means you are in close contact with the young people you would
never see in church
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In my current chaplaincy role | don’t have much real influence on the way the school
runs

Not very many people in the school seem to understand what | do as a school chaplain

As chaplain, | have a special relationship of trust with the Principal/Head of School who
consults me about key decisions

As a chaplain | have a real opportunity to influence the young and to change the course
of their lives

Students from other faith traditions in the school see me as a faith leader and seek my
support and advice

There was majority agreement with all positively worded statements about sense of
vocation and impacts of the ministry, with majority strong agreement that being a
chaplain means close contact with young people who would never be seen in church
(76%) and that school chaplaincy is a vocation to which participants feel called by God
(62%, Figure 3). Close to half strongly agreed that they have a real opportunity to
influence the young and change the course of their lives (48%). There was majority
disagreement with statements about people in the school not understanding what the
chaplain does (54%) and about not having influence on how the school runs (52%), while
36% and 31% respectively agreed with these statements. Close to half (46%) disagreed
that while being a school chaplain was something they enjoy, they hope to spend time
ministering in a parish, while 26% agreed.

Chaplains were also asked to complete the following sentence in their own words, and
extend their response if they wished to do so: “The core of my work as a school chaplain
is about...”.

In their responses chaplains consistently described their ministry as a blend of
proclaiming the Christian message, offering pastoral care and being a relational
presence within the school community. The most prominent emphasis was on pointing
students and staff toward Jesus and the gospel; closely followed by supporting
wellbeing through listening, guidance, and compassionate care; and building trusting
relationships by “walking alongside” people where they are. These core priorities were
commonly expressed through teaching, leading worship, modelling Christian life in
action, and fostering opportunities for spiritual exploration and growth. Many chaplains
also highlighted their role in shaping the Christian or Anglican identity of the school and
creating inclusive communities of belonging, while a smaller group emphasised service,
justice initiatives and organisational leadership tasks. Overall, chaplaincy was
expressed as an integrated role that combines faith communication, personal presence
and holistic formation within a diverse educational setting. See Appendix D for a full
description of themes.
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Figure 3: Attitudes about vocation and impact of school chaplaincy
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7.3 Evaluation and effectiveness

Some 47% of chaplains reported that they have a regular review/evaluation by the
school and 22% by the diocese (Figure 4).

Figure 4: Review/evaluation by the school and diocese

Do you have aregular review or evaluation by the .
school?

Do you have aregular review or evaluation by the

diocese? 22

0% 25% 50%

Percent "yes"

Source: 2026 Anglican Schools Chaplains Survey (n=107).

Chaplains were also asked:

How does your school measure your effectiveness as a chaplain? Please describe.
How do you measure your own effectiveness as a chaplain? Please describe.

In terms of how the school measures chaplain effectiveness, participants most
commonly described effectiveness as not formally measured or only vaguely assessed,
with many participants emphasising that the role is inherently difficult to quantify.
Where evaluation does occur, it relies heavily on qualitative feedback and perceptions
from students, staff and leadership, alongside indicators like student engagement in
chapel and faith activities. Some schools incorporate formal review processes or
reports, though these are often borrowed from broader staff appraisal systems rather
than tailored to chaplaincy. Participants frequently mentioned that effectiveness is
understood by school leadership and the school community from school culture,
relationships and pastoral impact, such as the strength of community, care and
Christian ethos, while a smaller number referred to tangible outputs or metrics (e.g.,
attendance, programs or faith milestones), often acknowledging their limitations as
measures. See Appendix E for a full description of themes.

Chaplains themselves reported that they most commonly measure their effectiveness
through observable engagement and feedback from students and staff, especially in
chapel and everyday interactions, alongside the quality of relationships and trust they
build within the school community. Many also emphasised personal faithfulness, prayer
life and alignment with their spiritual calling as central measures, often prioritising
these over formal metrics. Secondary indicators include participation levels in
chaplaincy activities, evidence of spiritual or personal transformation in individuals, and
self-reflection or supervision processes that support ongoing growth. A smaller but
notable group wrote that they focus on faith outcomes such as evangelism or students’
movement toward belief. Overall, chaplains assessed their effectiveness primarily in
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relational, qualitative and spiritually grounded terms. See Appendix F for a full
description of themes.

Responses to the two questions were similar in that both emphasised the chaplain’s
impact on student wellbeing, relationships, and the success of pastoral programs, but
they differed mainly in perspective and method. The school measures effectiveness
from an external, formal viewpoint, focusing on accountability, alignment with school
goals and observable outcomes such as engagement, behaviour and feedback. In
contrast, the chaplain’s self-assessment is more internal and reflective, emphasising
personal values, the quality of relationships and the process of being present and
supportive. While both recognise the importance of positive influence within the school
community, the school prioritises measurable results and organisational objectives,
whereas the chaplain prioritises meaning, connection and personal sense of
effectiveness.
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7.4 What sustains chaplains in their ministry

Chaplains were asked about the extent to which 14 different practices, relationships or
supports were sustaining for them in their work as follows:

The ministry of school chaplaincy, like other ministries, may be sustained or spiritually
supported in a number of ways. Please indicate how sustaining each of the following are
for you in your work as a school chaplain.

The support of my teaching colleagues in my school

The backup of my family and friends

The personal support of my head of school

My involvement in a worshipping Christian community outside the school

My sense of connection and involvement with the wider community of school chaplains

My own, private spiritual reading

My personal discipline of prayer and meditation

Frequent and regular participation in the Eucharist

My involvement with the local community of clergy and church staff

My holidays and personal interests

The opportunity of regular retreats

The appreciation of the students

Higher-level theological study

Spiritual direction or companionship
Almost all of these factors were experienced by a majority of chaplains as sustaining to
at least some extent, with one exception - the opportunity of regular retreats (Figure 5).
The strongest factors were the backup of family and friends (61% strongly sustaining),
holidays and personal interests (57% strongly sustaining), private spiritual reading (56%
strongly sustaining) and prayer and meditation discipline (52% strongly sustaining). In
the case of the opportunity of regular retreats, some 13% indicated that this was
strongly sustaining, 35% sustaining to some extent, 23% not sustaining and 30% that
this opportunity did not apply to them. Relatively high numbers of chaplains reported

that involvement with local clergy and church staff and regular participation in the
Eucharist were not sustaining (28% and 26% respectively).

When asked to describe in their own words what sustains and inspires them most of all,
chaplains wrote that they are primarily sustained and inspired by their personal faith
and relationship with God, especially through prayer, scripture and reflection, which
forms the foundation of their work. Alongside this, relationships with others - including
family, colleagues, church communities and fellow chaplains - provide crucial emotional
and spiritual support. Many expressed that they are deeply encouraged by their
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engagement with students, particularly witnessing moments of curiosity, connection
and spiritual growth. A strong sense of calling and purpose also motivates them,
reinforcing the belief that they are placed in their role intentionally to make a
meaningful difference. Additionally, chaplains said that feeling valued within the school
community and receiving affirmation for their work strengthens their commitment, while
professional support structures and attention to personal wellbeing and sustainable
rhythms help them maintain their resilience. See Appendix G for a full description.

Figure 5: Practices, relationships and other supports that sustain chaplains
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7.5 Satisfaction with sabbath taking

Chaplains were asked: “To what extent are you satisfied with your self-care and sabbath
taking?”

Some 42% were very satisfied or satisfied, 37% were somewhat satisfied, and 22%
were unsatisfied or very unsatisfied (Figure 6).

Figure 6: Satisfaction with self-care and sabbath taking
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Source: 2026 Anglican Schools Chaplains Survey (n=106).

7.6 Reasons for leaving school chaplaincy

Chaplains were asked: “If you are considering leaving chaplaincy, please provide the
reason/s why.”

Among those who gave a response to the question (74 respondents), approximately half
indicated that they were not considering leaving. Among those who were considering
leaving (or who were not considering leaving but gave reasons if they were to consider
it), the dominant themes centre on structural pressures rather than loss of calling. The
most common drivers are the intensity and unsustainable pace of the role, combined
with frustration about leadership, lack of support and feeling undervalued, which
together accounted for a large share of responses. A second tier of reasons reflects
life-stage factors such as retirement and ageing, alongside concerns about role clarity
and administrative burden, where chaplains feel pulled away from core ministry into
teaching or compliance tasks. Smaller but still meaningful themes include work-life
imbalance, isolation within the school structure and health challenges. Overall, the
pattern suggests that chaplains are generally committed to their vocation, but are most
at risk of leaving due to organisational conditions, workload demands and insufficient
support rather than a lack of intrinsic motivation or sense of calling. See Appendix H for
a full description of themes.
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8 Views about the wider Church

8.1 Views about the wider church

Chaplains were asked the extent to which they agreed or disagreed with a set of
statements about school chaplaincy in relation to the wider Church as follows:

Chaplaincy in schools is experienced by some chaplains as a fairly isolated or
misunderstood ministry in relation to the wider Church. Reflecting on both your own
work as a school chaplain and your understanding of the wider Church, please show your
degree of agreement or disagreement with the following statements:

In my diocese there is a strong sense of the vital significance for the Church's future of
the ministry of school chaplaincy

| feel somewhat detached as a school chaplain from the mainstream work of my diocese
and deanery

| am confident that my Bishop strongly supports the work of school chaplains
My diocese has mechanisms to support and encourage school chaplains
School chaplaincy is admired in the Church as a pioneering ministry

The results for these questions were mixed (Figure 7). A large majority of chaplains
strongly agreed or agreed that their bishop strongly supports school chaplaincy (77%),
and slim majorities strongly agreed/agreed that their diocese has mechanisms to
support and encourage school chaplains and that there is a strong sense in the diocese
of the vital significance of school chaplaincy for the Church’s future (54% and 53%
respectively). However, few felt that school chaplaincy is admired in the Church as a
pioneering ministry (20%, with 48% disagreeing with this statement). Over half reported
feeling somewhat detached from the mainstream work of their diocese and deanery
(58%).
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Figure 7: Views about the wider church
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Source: 2026 Anglican Schools Chaplains Survey (n=101).

8.2 Chaplains’ final comments

Finally, chaplains were asked: “Do you have any other comments you would like to make
about your experiences as a school chaplain?”

Some 59 responded. They described their work as deeply meaningful, relational and a
clear calling, yet simultaneously marked by significant structural and cultural
challenges. The most prominent concern they raised is that chaplaincy is undervalued
and misunderstood within the wider Church, often seen as less legitimate than parish
ministry despite its broad reach among young people. This is compounded by feelings of
isolation and limited support, particularly from parishes and clergy networks. The
chaplains also highlighted the complexity and breadth of the role, including heavy and
sometimes unclear workloads, alongside the critical influence of school leadership -
especially principals - in shaping their effectiveness. Finally, there is a recurring call for
better training pathways, recognition and resourcing, reflecting a broader desire for
chaplaincy to be more intentionally integrated into the Church’s mission and structures.
See Appendix | for a full description of themes.
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o Group comparisons

Several groups of chaplains were compared on their responses to closed attitudinal
questions (reflections on ministry and views about the relationship between school
chaplaincy and the wider church):

e Chaplains in small schools (up to 1,500 students) vs large schools (more than 1,500
students)

¢ Female versus male chaplains

e Lay chaplains vs ordained chaplains (deacons, priests, those ordained in other
denominations)

e Chaplains with up to 10 years’ experience as a school chaplain vs those with more
than 10 years

¢ Those who had been a chaplain at their school for up to 5 years vs chaplains who
were there for more than 5 years

Due to the small sample size (n = approx. 100) leading to low statistical power, a relaxed
significance level of p < 0.1 was used to test for statistically significant differences
(rather than the usual p < 0.05). However, this increases the chance of falsely finding
differences, especially given that many group comparisons were conducted. Readers of
this report should bear this in mind when interpreting results.

9.1 Significant aspects of work

In terms of the most important/significant aspects of work, there were no statistically
significant differences by size of school, gender or years in the current role. However,
there were some significant differences between lay and ordained chaplains and by
years of chaplaincy experience (Figure 8) as follows:

¢ Ordained chaplains were more likely than lay chaplains to report that liturgical and
prophetic aspects were among the most significant aspects of their work (60% vs
32%, and 16% vs 4% of chaplains respectively), and less likely to report that the
missional aspect was among the most important (53% vs 75%).

¢ Chaplains with up to 10 years of experience in school chaplaincy were more likely
than their counterparts with more experience to report that the missional aspect
was among the most important aspects (67% vs 49%).

Other significant/important aspects dd not differ significantly between lay and ordained
chaplains or by duration of chaplaincy experience.
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Figure 8: Most significant aspects of work by ordination status and chaplaincy
experience
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Source: 2026 Anglican Schools Chaplains Survey (n=103).

9.2 Vocation and influence

Differences between groups for attitudes about their vocation and influence as a
chaplain were as follows (Figure 9 and Figure 10).

Chaplains in larger schools were more likely than those in smaller schools to:

o Disagree/strongly disagree with the statement that they have a special relationship
of trust with their principal/head of school who consults them about key decisions
(29% vs 13%), and

e Disagree/strongly disagree that students from other faith traditions see them as a
faith leader and seek their support (27% vs 9%).
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There were a number of differences by gender. Female chaplains were less likely than
males to:

e Feel they have a strong relationship of trust with their principal/head of school who
consults them about key decisions (44% vs 75% strongly agree/agree),

e Disagree/strongly disagree that they don't have much influence on how the school
runs (43% vs 60%),

e Express a hope in ministering in a parish (15% vs 35%), and

e Feel they have an opportunity to influence the young (89% vs 98%).

Those who were ordained were more likely than lay chaplains to:

e Strongly agree/agree that they hope to minister in a parish (32% vs 11%), and
e Report a special relationship of trust with their principal/head of school (66% vs
48%).

Compared with chaplains with up to 10 years of experience in school chaplaincy,
chaplains with at least 11 years of experience were:

e More likely to report a special relationship with their principal/head of school (77%
vs 49%),

e Less likely to be neutral/unsure about the statement that not very many people in
the school understand what they do as a chaplain (2% vs 17%), and more likely to
disagree/strongly disagree with it (63% vs 47%).

Compared with chaplains in their role at their current school for up to 5 years, chaplains
in their role for at least 6 years were:

e More likely to strongly agree/agree with the statement that not many people in the
school understand what they do as a chaplain (43% vs 31%) and less likely to be
neutral/unsure about it (2% vs 17%), and

o Less likely to strongly agree/agree with the statement that school chaplains are in
close contact with the young people who would never be in church (88% vs 98%).
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Figure 9: Group comparisons for attitudes about vocation and impact of school

chaplaincy (part 1)
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Figure 10: Group comparisons for attitudes about vocation and impact of school
chaplaincy (part 2)
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9.3 What sustains chaplains

Group comparisons on the sources of sustenance for chaplains in their work are shown
in Figure 10, Figure 11 and Figure 12. The differences were statistically significant in the
following cases.

Some 54% of chaplains in large schools found the appreciation of the students strongly
sustaining, compared with 35% of chaplains in smaller schools.

Compared with male chaplains, females were:

e Less likely to be strongly sustained by their private spiritual reading (37% vs 72%),

e Less likely to be strongly sustained by their holidays and personal interests (48% vs
65%), and

e More likely not to receive support from their teaching colleagues that was
sustaining (17% vs 0%).

Compared with lay chaplains, ordained chaplains were:

e More likely to be strongly sustained by holidays and personal interests (67% vs
32%),

e More likely to be strongly sustained by the support of their head of school (55% vs
25%),

e More likely to be strongly sustained by their connection with wider community
school chaplains (31% vs 7%),

e Less likely to be strongly sustained by their personal discipline of prayer/mediation
(46% vs 68%), and

e Less likely to be strongly sustained by involvement in a worshipping community
outside of school (32% vs 64%).

Compared with chaplains with up to 10 years of experience, chaplains with more
experience were:

e More likely to be strongly sustained by their spiritual reading (67% vs 48%),

e More likely to be strongly sustained by their connection with the wider community of
school chaplains (33% vs 17%), and

e Less likely to be strongly sustained by personal prayer/meditation (44% vs 58%).

Compared with chaplains who had been at their school for up to 5 years, Chaplains who
had been at their school for longer were:

e More likely to be strongly sustained by their spiritual reading (70% vs 47%),

e More likely to be strongly sustained by their holidays and interests (67% vs 50%),

e More likely to be strongly supported by their connection with the wider community
of school chaplains (35% vs 17%), and

e Less likely to be strongly sustained by the support from their head of school (40% vs
52%).
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Figure 11: Group comparisons for practices, relationships and other supports that
sustain chaplains (part 1)
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Figure 12: Group comparisons for practices, relationships and other supports that
sustain chaplains (part 2)
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Figure 13: Group comparisons for practices, relationships and other supports that

sustain chaplains (part 3)
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9.4 Satisfaction with sabbath taking

Female chaplains were less satisfied with their self-care and sabbath taking than male
chaplains (Figure 14). Some 28% of women were very satisfied or satisfied compared
with 53% of men.

Figure 14: Satisfaction with self-care and sabbath taking by gender
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Source: 2026 Anglican Schools Chaplains Survey (n=106).

9.5 Views about the wider church

Few significant differences were found between groups with respect to their views
about the relationship between school chaplaincy and the wider church:

e Those in smaller schools were more likely than those in larger schools to feel that
there is a strong sense in their diocese of the vital significance for the Church’s
future of the ministry of school chaplaincy (64% vs 40% strongly agree/agree).

¢ Female chaplains were more likely than males to be neutral/unsure about whether
their diocese has mechanisms to support and encourage school chaplains (34% vs
14%) and less likely to disagree/strongly disagree (16% vs 28%).
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10 Summary and conclusion

About the survey participants

The Anglican School Chaplains Survey surveyed 118 chaplains across Anglican schools
in Australia, with 57% being male, mean age of 50 years, 73% ordained, and 65% with a
teaching qualification. Their dominant pathways into chaplaincy were firstly via teaching
(where classroom teachers gradually took on pastoral, spiritual or religious leadership
and moved into chaplaincy roles) and secondly via ordination and parish ministry (with
clergy later shifting into schools). The majority of chaplains had up to 10 years of
experience as a school chaplain, with a majority being in their school for up to 5 years.
Some 4 in 5 chaplains served full time with their school. The survey was opt-in so may
not be representative of the wider body of Anglican school chaplains.

Roles and responsibilities

In terms of work responsibilities, the large majority of chaplains led chapel at least once
a week. Typically, they taught Religious Education as part of a team and up to 10 hours a
week, most commonly to Years 7-10, but almost a quarter did not teach Religious
Education at all. Many held leadership responsibilities in addition to chaplaincy, such as
being on the school executive, leading service learning, or being head of department.
Typically, chaplains spent less than 5 hours a week providing pastoral care to students,
staff and families. Close to half served on the school’s critical incident team.

Beyond the school, close to half had supply priest or parish responsibilities, typically up
to a few hours a week on average. Just over half had diocesan responsibilities, typically
up to 5 hours a week.

Important aspects of work, vocation and influence

The most important aspects of school chaplaincy according to chaplains themselves are
pastoral (caring for others and supporting their wellbeing), missional (commending
Christian faith and nurturing it in others) and spiritual (bringing insights of spirituality to
school life) roles, followed by a liturgical role (organising and leading worship). There
was strong overlap with this when chaplains described the core of their work in their
own words. However, chaplains emphasised additional elements:

e The relational work of the school chaplain, as accompanying and building trusted
relationship with others (beyond pastoral support), as well as building community
within the school.

¢ Embodying and modelling Christian life in action, not just speaking about it.

It is interesting that the workload associated with pastoral care (in terms of hours per
week spent directly on it) was generally less than the hours spent on teaching, yet the
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chaplains were less likely to view the pedagogic aspect of their role as one of the most
important parts of what they do.

The survey results indicate a strong sense of vocation among the chaplains and a view
that their ministry reaches and impacts young people.

Evaluation and effectiveness

A little under half of chaplains reported receiving a regular review or evaluation by their
school. It appears that schools generally do not formally measure a chaplain’s
effectiveness. Where this does occur it is through outcomes such as student wellbeing
and engagement, feedback from staff and students, participation in programs and
evidence of impacts on the culture and wellbeing of the school community.

Chaplains reported that they primarily assess their own effectiveness through
engagement with and feedback from the school community, the strength of
relationships they have with others, and their own faithfulness. They also give particular
attention to student participation in chaplaincy activities and personal transformation
among students and staff.

Sources of sustenance and thoughts of leaving

In their own words, chaplains reported that they are chiefly sustained by their
relationship with God, supported by family and community, and inspired by student
engagement, a strong sense of calling and feeling valued in their role.

Levels of satisfaction with self-care and sabbath taking were moderate, with a minority
reporting that they were satisfied or very satisfied.

It is not possible to confidently give an estimate of how many chaplains are considering
leaving school chaplaincy, but the qualitative question asking about thoughts of leaving
suggests that it could be as many as a third of chaplains. Contributing factors are
unsustainable workload and pace, combined with poor leadership/support and feeling
undervalued, alongside secondary factors such as retirement, role misalignment and
work-life pressures. This indicates that it is organisational conditions rather than loss of
vocation that is related to the risk of leaving.

Relationships between school chaplaincy and the wider church

A strong majority of chaplains felt supported by their bishop, but slim majorities
indicated that their diocese has mechanisms to support and encourage chaplains and
that the diocese has a strong sense of the vital importance of their ministry. Many felt
somewhat detached from the work of their diocese and deanery.

Group comparisons

Generally, comparisons between groups on the closed attitudinal questions found few
statistically significant differences, and some of these might not be true differences
due to the relaxed criteria for significance testing and the number of tests performed.

In terms of groups, significant differences were most commonly detected for gender
and ordination status, with the least number of differences detected for school size.

Female chaplains reported weaker perceived influence and trust from principals than
males; lower satisfaction with self-care and sabbath taking; and less sustaining support
from spiritual reading, holidays/personal interests and their teaching colleagues.

Ordained chaplains were more likely than lay chaplains to emphasise liturgical and
prophetic aspects of their work and to feel sustained by head-of-school support,
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holidays/personal interests and chaplain networks, while lay chaplains placed more
emphasis on missional work and were more strongly sustained by prayer/meditation and
worshipping communities.

In terms of topics, significant differences were most commonly detected for sources of
sustenance. Sustenance differed most notably by ordination status, experience and
tenure. More experienced and longer-serving chaplains were more likely to be strongly
sustained by holidays/personal interests, spiritual reading and connection with the
wider chaplaincy community.

Chaplains’ final comments

In the final comments to the survey, chaplains who responded (a little over half of the
sample) described their role as highly meaningful and missionally significant, yet wrote
that they feel it is widely undervalued and misunderstood within the broader church,
particularly compared to parish ministry. Alongside this, they reported isolation and
structural challenges, a complex and demanding workload shaped heavily by school
leadership, and a need for stronger training, support and integration into church
systems.

Changes to the survey instrument

If the Anglican School Chaplains Survey is repeated in future, several changes could be
considered:

¢ Integrate questions about leadership responsibilities into a single question and/or
into the same part of the survey.

¢ When asking about how the school or the chaplain evaluate effectiveness, avoid or
qualify the term “measurement” to encourage the widest possible range of
responses about evaluation.

e |f seeking to quantify intentions of leaving, include closed questions on this topic.

e Further closed and open questions could be included based on the themes from
open text responses and other findings from the present survey.

Conclusion

In conclusion, this research highlights school chaplaincy as a vital and deeply relational
ministry within Anglican schools, characterised by a strong sense of calling, significant
engagement with young people and a broad contribution to spiritual life, wellbeing and
formation in schools. At the same time, the findings point to structural challenges,
including heavy and complex workloads, varying levels of support and recognition and a
perceived disconnect between chaplaincy and the wider Church. Addressing these
issues will be important for sustaining and developing this ministry.

Overall, the survey findings underscore both the considerable impact of chaplains in
shaping school communities and the opportunity for Anglican Schools Australia and the
wider church to more fully recognise and support chaplaincy as a key expression of
their mission.
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Appendix A: Survey instrument

Anglican Schools Chaplains Survey

About this survey

This is the first ever major national survey of chaplaincy in Anglican Schools in Australia.
The purpose of this survey is to gather information about chaplains and those engaged
in chaplaincy in Anglican schools throughout Australia to inform recruitment, formation,
and support of this important element of Anglican education. Your honest responses are
crucial and much appreciated. The survey is being conducted by NCLS Research on
behalf of Anglican Schools Australia.

See the Participant Information Statement for more background information about the
survey.

Consent

I, the participant, have read and understood the information provided in the Participant
Information Statement. | agree to participate in this anonymous survey which will take
around 45 minutes duration. | agree that the results from the study will be published
and research data collected will be provided to Anglican Schools Australia in a form
that does not identify me in any way. "

About Your School

What is your position title at this school?
1 Senior Chaplain

[0 Associate Chaplain

0 Assistant Chaplain

O Chaplain

O Coordinator of Faith/Mission/Spirituality
O Other:

In which state is the school?
OACT

O New South Wales

O Northern Territory

0 Queensland

O South Australia

O Tasmania

O Victoria

O Western Australia
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Is the school...

Primary or secondary?

O Primary school only

O Secondary school only

O Both primary and secondary school

Day school or boarding?

0 Day school only

0 Day and boarding school
0 Boarding school only

Co-educational or single sex?
O Co-educational
O Single sex boys
O Single sex girls

Is the locality of this school best described as...
O Rural area, town or centre (up to 20,000 people)
[0 Regional centre (20,000 to 100,000 people)

O Large regional centre (over 100,000 people)

O Capital City - CBD or inner suburbs

1 Capital City - middle or outer suburbs

How many students in total are enrolled at this school?
250 or less

0 251-500

O 501-750

0 751-1,000

11,001-1,500

11,501-2,000

2,001-2,500

2,501-3,000

O More than 3,000

How many staff are there at this school?
050 or less

0 51-100

1101-150

d More than 150

About You

What is your gender?
O Female

O Male

O Other

What is your age (in years)?
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Where were you born?

O Australia

0 Another country where English is the main language

O Another country (where English is not the main language)

Are you of Aboriginal or Torres Strait Islander origin?
dYes
O No

How many years of experience do you have as a school chaplain?
O Less than 1 year

01-5

16-10

011-15

116-20

0 21-25

0 26-30

[ 31-35

0 More than 35

How many years have you been a chaplain at your current school?
O Less than 1 year

O1-5

6-10

O11-15

d16-20

0 21-25

0 26-30

1 31-35

O More than 35

How many years of experience do you have as a Priest (if ordained)?
O Less than 1 year

O1-5

06-10

O11-15

016-20

O 21-25

0 26-30

0 31-35

O More than 35

O | am not an ordained Priest

What is your chaplaincy status?

O Intern

0 Lay Chaplain

d Deacon in the Anglican Church

O Priest in the Anglican Church

O Ordained in a different denomination
[ Other:
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How did you get into school chaplaincy? Please briefly explain your pathway into
chaplaincy.

Are you employed by the school or the Church?

O Employed by the school

O Employed by the Church

0 Shared employment by the school and Church

O oOther: ___________________

Do you have a formal current job description for your position in the school?
O Yes

0 No

If yes, does your current job description accurately reflect your roles and
responsibilities?

O Yes

O No

O | do not have a current job description

While chaplains often report to multiple individuals, who serves as the person to
whom you primarily report?

O Principal

O Deputy Principal

O Head of Department

1 Senior Chaplain

OdOother: ___________________

How often do you meet with your Principal?
O Weekly

[ Every other week

J Once a month

[0 Once aterm

0 When needed

[0 No standing meeting

Do you serve on the school executive?
O Yes
O No

Do you have a regular review or evaluation by the school?
dYes
O No

Do you have a regular review or evaluation by the diocese?

O Yes
O No
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What is your employment status?

O Full time with a school

[ Part time by with a school and part time with a parish

[ Part time with a school only

O oOther: ___________________

Is housing provided as part of your employment?

O Yes, full housing is provided

[ Yes, subsidised housing is provided, but not the full housing provision
0 Housing is not provided, but | do receive a housing allowance

O No housing or housing allowance is provided

Are you paid by the school or by the diocese?
O By the school

O By the diocese

o other: ____

Do you receive a salary or a stipend?

O A teacher's salary

O A church worker's salary

O A stipend

O Other:

What is your total remuneration for your school chaplain role (including
superannuation, and before tax is taken out)?
O SO - $19,999 per year

O $20,000- $39,000 per year

O $40,000- $59,000 per year

O $60,000- $79,000 per year

O $80,000- $99,000 per year

O $100,000- $119,000 per year

O $120,000 - $139,999 per year

0 $140,000 - $159,000 per year

0 $160,000 - S179,000 per year

0 $180,000 - $199,000 per year

O $200,000 or more per year

Roles and Responsibilities

In a typical week, how often do you lead chapel at your school?
O Never

O Less often than once a term

J Once aterm

O Once a month

[ Once a fortnight

0 Once a week

O Twice a week

O Three times a week

O More than three times a week
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How often does your school celebrate the Eucharist?
O Never

O Less often than once a term

JOnce a term

O Once a month

O Once a fortnight

O Once a week

O More often than once a week

How often do parents and other community members attend school worship services?
O Rarely

[0 Sometimes

O Always

How many hours per week do you spend teaching Religious Education classes (not
including the time you spend preparing for teaching your classes)?

0 Up to 5 hours

J 6-10 hours

0 11-15 hours

[016-20 hours

0 More than 20 hours

0 None - | do not teach Religious Education classes

Which year levels do you teach Religious Education? (Select ALL that apply)
O Kindergarten

O Year1

O Year 2

O Year 3

[ Year 4

[ Year 5

[ Year 6

O Year 7

O Year 8

O Year 9

O Year 10

O Year 11

[ Year 12

[0 None - | do not teach Religious Education classes

How much responsibility do you have for the Religious Education program at your
school?

O |1 am head of the Religious Education Department and teach classes

1 am a teacher of Religious Education

Ol am a consultant to teachers of Religious Education

O I have no responsibility for Religious Education classes

Is there a teaching team at the school for Religious Education and, if so, what kind?
O No, there is no team

O Yes, there is a non-specialist team

O Yes, there is a specialist team
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How many hours per week do you spend teaching classes other than Religious
Education?

O None - | do not teach such classes

O Up to 5 hours

O 6-10 hours

O 11-15 hours

0 16-20 hours

O More than 20 hours

How many hours per week (on average) do you spend on assessment, reports, and
parent/teacher meetings and interviews?

0 None

O Up to 5 hours

[0 6-10 hours

0 11-15 hours

016-20 hours

O More than 20 hours

Do you hold a teaching qualification? (Select ALL that apply)
[ Yes, a bachelor degree in teaching

[0 Yes, a postgraduate qualification in teaching

0 No

Do you have a formal leadership role in your school aside from your chaplain's
responsibilities? (Select ALL that apply)

O No other formal leadership role

[ Year Level co-ordinator

O Subject co-ordinator

0 Head of Department (teaching)

O Head of Department (pastoral care/wellbeing)

0 Head of Boarding

[0 Assemblies co-ordinator/leader

O Extra-curricular co-ordinator/leader

O School Counsellor

O Other leadershiprole: ___________________
Are you responsible to lead Service Learning/Community Service?
[ Yes

0 No

If yes, how many hours per week do you spend planning and implementing the Service
Learning/Community Service program at your school?

[0 1 do not lead the service learning/community service program

0 Up to 2 hours

13-4 hours

1 5-6 hours

0 7-8 hours

J9-10 hours

0 More than 10 hours

Do you serve on your school's critical incident team?

O Yes
O No
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If yes, how many hours per week do you spend on responsibilities related to your
school's critical incident team?

O None - | do not serve on the critical incident team

O Up to 2 hours

O 3-4 hours

O 5-6 hours

O 7-8 hours

O 9-10 hours

O More than 10 hours

Do you teach confirmation or other Christian formation classes at your school?
O Yes
0 No

How many hours per week (on average) do you provide pastoral care to students,
staff, and families?

[ None

0 Up to 2 hours

0 3-4 hours

[0 5-6 hours

0 7-8 hours

[0 9-10 hours

0 More than 10 hours

Do you serve as a supply priest for local parishes?
O Yes
O No

Do you have a formal leadership role in a parish?
[ Yes
0 No

How many hours per week (on average) do you dedicate to supply priest and/or parish
responsibilities including preparing sermons, providing pastoral care, and other
activities?

[0 None - | do not serve as a supply priest / | have no formal leadership role in a parish
0 Up to 2 hours

O 3-4 hours

1 5-6 hours

0 7-8 hours

J9-10 hours

d More than 10 hours

How many hours per month do you spend on diocesan responsibilities and
obligations?

O None - | do not have diocesan responsibilities/obligations

O Up to 5 hours

O 6-10 hours

O 11-15 hours

016-20 hours

0 More than 20 hours
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Do you attend Clergy Conferences, Clergy Retreats, or Archdeanery Meetings in your
diocese? If so, how often?

[ No

O Yes, monthly

O Yes, three times a year

O Yes, twice a year

O Yes, annually or less often

To what extent are you satisfied with your self-care and sabbath taking?
O Very satisfied

O Satisfied

[0 Somewhat satisfied

0 Unsatisfied

O Very unsatisfied

Your Reflections

Below are six aspects of school chaplaincy. Reflecting on your own work as a school

chaplain, please indicate which you consider the MOST important or significant

aspects of your work. (Select THREE options)

[0 Pastoral: the chaplain's role as someone committed to the care and wellbeing of all
members of the school community

I Liturgical: the chaplain's role as a planner, organiser, facilitator, and leader of
collective worship and other worship events in the school

1 Missional: the chaplain's role as a person of faith commending the Christian faith to
others and nurturing faith in all

[ Spiritual: the chaplain's tole as a spiritual leader in the community, seeking to bring to
bear the insights of spirituality on all aspects of school life

O Prophetic: the chaplain's role as someone "speaking truth to power", challenging the
school to review its life in the light of Christian faith

[0 Pedagogic: the chaplain's role as a teacher of and about the Christian faith in the
context both of Religious Studies and of Christian catechesis

And which of these same six aspects of school chaplaincy is the LEAST important or

significant aspect of your work? (Select one only)

1 Pastoral: the chaplain's role as someone committed to the care and wellbeing of all
members of the school community

I Liturgical: the chaplain's role as a planner, organiser, facilitator, and leader of
collective worship and other worship events in the school

0 Missional: the chaplain's role as a person of faith commending the Christian faith to
others and nurturing faith in all

O Spiritual: the chaplain's tole as a spiritual leader in the community, seeking to bring to
bear the insights of spirituality on all aspects of school life

O Prophetic: the chaplain's role as someone "speaking truth to power", challenging the
school to review its life in the light of Christian faith

[0 Pedagogic: the chaplain's role as a teacher of and about the Christian faith in the
context both of Religious Studies and of Christian catechesis

Many school chaplains describe their work as a specific and special vocation.
Reflecting on the nature of your own work as a school chaplain and your own sense of
vocation, please show your degree of agreement or disagreement with the following
statements about school chaplaincy:
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Being a school chaplain is a special vocation to which | feel called by God

Being a school chaplain is something | currently enjoy, but | also hope to spend time
ministering in a parish

Being a school chaplain means you are in close contact with the young people you
would never see in church

In my current chaplaincy role | don’t have much real influence on the way the school
runs

Not very many people in the school seem to understand what | do as a school chaplain

As chaplain, | have a special relationship of trust with the Principal/Head of School
who consults me about key decisions

As a chaplain | have a real opportunity to influence the young and to change the
course of their lives

Students from other faith traditions in the school see me as a faith leader and seek my
support and advice

O Strongly agree

1 Agree

O Neutral

[ Disagree

O Strongly disagree

Your role is something you understand better than anyone else. Please help us to
grasp how you see your work by completing as clearly as you can the following
sentence, and please feel free to extend your response if you wish to do so.

“The core of my work as a school chaplain is about...”

The ministry of school chaplaincy, like other ministries, may be sustained or
spiritually supported in a number of ways. Please indicate how sustaining each of the
following are for you in your work as a school chaplain.

The support of my teaching colleagues in my school

The backup of my family and friends

The personal support of my head of school

My involvement in a worshipping Christian community outside the school
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My sense of connection and involvement with the wider community of school
chaplains

My own, private spiritual reading

My personal discipline of prayer and meditation

Frequent and regular participation in the Eucharist

My involvement with the local community of clergy and church staff
My holidays and personal interests

The opportunity of regular retreats

The appreciation of the students

Higher-level theological study

Spiritual direction or companionship

O Strongly sustaining for me

[ Sustaining to some extent

[ Not sustaining for me

O Does not apply to me

You understand better than anyone what inspires and sustains your work. Please help

us to grasp this by completing as clearly as you can the following sentence:
“As a school chaplain, | am sustained and inspired most of all by...”

Wider Church

Chaplaincy in schools is experienced by some chaplains as a fairly isolated or
misunderstood ministry in relation to the wider Church. Reflecting on both your own
work as a school chaplain and your understanding of the wider Church, please show
your degree of agreement or disagreement with the following statements:

In my diocese there is a strong sense of the vital significance for the Church’s future
of the ministry of school chaplaincy

| feel somewhat detached as a school chaplain from the mainstream work of my
diocese and deanery

| am confident that my Bishop strongly supports the work of school chaplains

My diocese has mechanisms to support and encourage school chaplains
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School chaplaincy is admired in the Church as a pioneering ministry
O Strongly agree

1 Agree

O Neutral

[ Disagree

[0 Strongly disagree

Do you have any other comments you would like to make about your experiences as a
school chaplain?

Thank you for your participation.
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Appendix B: Participant Information
Statement

Information Statement for Participants
Anglican Schools Chaplains Survey

Invitation
You are invited to participate in the Anglican Schools Chaplains Survey.

Anglican Schools Australia has commissioned NCLS Research to conduct this survey.

Anglican Schools Australia (ASA) provides networking, resourcing and advocacy for
Anglican schools across the country.

NCLS Research is a world leader in research focused on connecting churches and their
communities. It is a not-for-profit organisation supported by a range of partner
organisations.

Before you decide whether or not you wish to participate in this study, it is important for
you to understand why the research is being done and what it will involve. Please read
the following information and discuss it with others if you wish.

What is the purpose of this study?

This is the first ever major national survey of chaplaincy in Anglican Schools in Australia.
The purpose of this survey is to gather information about chaplains and those engaged
in chaplaincy in Anglican schools throughout Australia to inform recruitment, formation,
and support of this important element of Anglican education.

Why have | been invited to participate in this study?
The invitation to participate in this survey is being shared with all chaplains at Anglican
schools.

What does this study involve?

You are asked to take part in an anonymous online survey. The survey will take

approximately 45 minutes to complete and includes questions about:

e Characteristics of your school

e Your demographics such as age and gender

e Your role, employment arrangements and responsibilities at the school

e Your core work and priorities, sources of sustenance and relationships with the wider
church

¢ Reflections on your chaplaincy

The survey is 89 questions long and includes both closed and open text questions.
Are there risks and benefits to me in taking part in this study?
There will be no benefit to you in participating in this research. The risks to you of taking

part are low. All survey questions are optional and you can stop taking the survey at any
time.
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How is this study being paid for?
This study is paid for by ASA.

Will taking part in this study cost me anything, and will | be paid?
The only cost to you is your time. There will be no payments to participants for doing the
survey.

What if | don't want to take part in this study?

Participation in this study is completely voluntary. You are not under any obligation to
participate. By completing the survey you are consenting to take part in the research.
You can stop taking the survey at any time without adverse consequences, by closing
your browser. All survey questions are optional.

What if | participate and want to withdraw later?
You cannot withdraw answers that you submit to the survey, as the survey is
anonymous.

How will my confidentiality be protected?

Any information collected by the researchers which might identify you will be stored
securely and only accessed by the researchers unless you consent otherwise, except as
required by law. There are limits on assurances of confidentiality as law may subpoena
research data/records.

The researchers will not identify you personally in any project outputs, including the
project reports and the survey dataset. Information which might identify you or your
school will be removed from the dataset prior to providing it to Anglican Schools
Australia. Any comments that you may provide in response to the open text questions
will also be screened and, if necessary, anomymised to minimise any risk of
identification.

Data will be retained for at least 5 years at the offices of NCLS Research.

What will happen to the information that | give you?

The outputs from the survey will be a dataset of individual survey responses and two
reports prepared by NCLS Research - a detailed technical report and an executive level
report. Statistical software called SPSS will be used to analyse the closed questions.
Microsoft Copilot will be used to examine the open text questions. Results will be
reported on in aggregate. Quotes from individual survey responses may be used to
illustrate themes identified from the analysis of open text questions.

The dataset and reports will be delivered to Anglican Schools Australia.
What should | do if | want to discuss this study further before | decide?

If you would like further information, contact Dr Miriam Pepper, mpepper@ncls.org.au,
phone 02 9139 2525.

Conclusion
Thank you for considering this invitation. This information sheet is for you to keep.
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Appendix C: Pathway into chaplaincy

Note:

Extremely high frequency = At least 70% of participants who provided an open text
response

Very high frequency = 50-70% mentioned the theme

High frequency = 30-50% mentioned the theme

Medium frequency = 15-30% mentioned the theme

Low frequency = Less than 15% mentioned the theme

Themes identified for less than 5% of responses are not included

Question wording:
“How did you get into school chaplaincy? Please briefly explain your pathway into
chaplaincy.” (based on n=109 responses)

Themes from most to least common (based on n=109 responses)

1. Teaching background — transition into chaplaincy (very high frequency)
Most dominant pathway.

e Many respondents began as school teachers (primary/secondary) and later moved
into chaplaincy.
e Transition often included:
o Taking on informal spiritual roles (chapel, RE teaching, pastoral care)
o Studying theology/ordination alongside teaching
o Moving gradually or stepping into a vacancy

Typical pattern:

Teacher — increased involvement in faith leadership — formal chaplaincy role
Illustrative quotes:

“| taught for 12 years before moving into a chaplaincy role.”

“Started as a [name of discipline] teacher before attending theological college.”

“Trained [name of discipline] teacher, taught some Christian Studies, went to
theological college, went back into schools as a lay chaplain.”

2. Sense of calling or vocation (often long-term) (high frequency)

¢ Strong theme of being “called by God” or sensing vocation to ministry or specifically
school chaplaincy.
e Sometimes present from:
o Teenage years
o Early career
o During teaching or parish work

Variants:

e Direct call to chaplaincy
¢ General call to ministry that later narrowed to schools
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Illustrative quotes:
“Always felt the call to minister in educational settings. Still do.”
“| felt called to the role for many years”

“l have always been called to chaplaincy.”

3. Theology/ordination pathway — chaplaincy (high frequency)

¢ Many followed a formal ministry track:
o Theology degree
o Ordination (deacon/priest)
o Parish ministry first
o Then transition into schools

Two sub-paths:

e Parish ministry — chaplaincy (very common)
¢ Training/ordination specifically aimed toward chaplaincy

Illustrative quotes:

“As a formation student, I... [did number] days a week working in schools while |
completed my BTh”

“studied at Bible College... returned to schools to serve in preaching and teaching the
gospel”

“trained teacher who then undertook formation to be a priest.”

4. Parish ministry — shift to school settings (high frequency)

e A major subset moved from church/parish roles into schools.
e Reasons included:

o Greater engagement with young people

o Better fit for skills/interests

o Family or lifestyle considerations

o Preference for school-based ministry context

Illustrative quotes:

“After working in a parish for [number] years, school chaplaincy seemed like an obvious
pathway.”

“Moved from parish ministry after [number] years”

“l was struggling with the church side of ministry but was enjoying the chaplaincy.”

5. Youth ministry/youth work — chaplaincy (medium frequency)

e Many came through:
o Church youth ministry
o Youth work roles (often long-term)
e Schools seen as a natural extension for working with young people.
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Illustrative quotes:
“l was a youth worker for [number] years before moving to being a Chaplain”

“] was a youth minister and was ready to step out of a parish role into something new
that still involved teaching teenagers about Jesus.”

“Did youth work in a church... then a position came up so | applied”

6. Being invited, approached, or recruited (medium frequency)

A significant number entered chaplaincy because someone:

e Asked them directly

e Encouraged them to apply

¢ Recommended them

¢ I|dentified a vacancy for them
Examples:

e School leadership invitation
¢ Bishop recommendation
e Principal recruitment

Illustrative quotes:
“Approached by the school leadership to see if | would be interested”
“Diocesan bishop asked if | would consider the position”

“Invited by a principal in the school where | was teaching”

7. Gradual role evolution within a school (medium frequency)
Many were already embedded in schools and:

e Took on chaplaincy duties informally
e Combined teaching + chaplaincy
e Stepped into role when position emerged

Illustrative quotes:
“We had no school Chaplain and so | naturally moved into the space.”

“Teacher in an Anglican school with a strong faith took up lay Chaplaincy role on top of
my classroom teaching”

“...took position at school where | would teach and do chaplaincy and it turned into a full
time chaplaincy role.”

8. Exposure to chaplaincy leading to interest (low frequency)
Some first encountered chaplaincy through:

e Seeing another chaplain in action
e Being a student in a school with chaplaincy
e Camps, missions, or volunteering
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Illustrative quotes:
“Encountered a School Chaplain... loved what | saw.”
“Chaplain on School camps and also influenced by my experience as a [role with youth]”

“my school Chaplain was a key mentor in my faith journey”

9. Educational + theological qualification alighment (low frequency)
Chaplaincy seen as a role combining:

e Teaching skills
e Theology/faith knowledge
e Pastoral care

Often described as “a perfect fit” of previous skills and passions
Illustrative quotes:
“A good way to use my [names of disciplines] degrees.”

“School chaplaincy... merges all my passions, experience and training into one
perfectly.”

“allowed me to do all the fun parts of being a [name of discipline] teacher but even more
so - getting to tell kids about Jesus”

10. Wellbeing/pastoral care interest (low frequency)
Some entered via:

e Counselling
e Psychology
e Student wellbeing roles

Chaplaincy framed as holistic care role within schools.
Illustrative quotes:

“Having worked as a pastoral care co-ordinator | then moved into the role of chaplain.’

“l come from a [well being-related] background and a local high school needed a
chaplain to work closely with their... well being team.”

“Studied [name of counselling/psychology discipling] ... then Theology.”

11. External factors enabling entry (low frequency)
Less common but present:

Government funding (e.g. chaplaincy programs)
Scholarships or placements

Short-term contracts leading to permanent roles
COVID/life transitions
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Illustrative quotes:

“chaplaincy funding made available by the Howard government enabled the funding of
a... chaplaincy position”

“given a scholarship... working in schools while | completed my BTh”

“short term contract... then permanent full-time contract”

12. Non-education backgrounds transitioning in (low frequency)

e Least common pathways include various other employment/profession
backgrounds.
e These typically still involved later theology training or ministry experience.

Illustrative quotes:
“worked in [sector name] for [number] years... then... moved straight into chaplaincy”
“training and working as an [profession in the arts] ... then became the youth pastor”

“background was in [sector name] ... then offered me a job as a Chaplaincy Assistant”

Pathway clusters

Here is a clear clustering of respondents into pathway types, grouping individuals by
their dominant entry pathway (even though many overlap). Proportions are approximate
but grounded in the dataset patterns.

1. Teacher — Chaplain (Education-led pathway)
= 40-45% of respondents (largest cluster)
Profile:

e Started as a school teacher
e Gradually took on:
o Chapel
o RE/Christian Studies
o Pastoral care
e Transitioned internally or via new role

Variants:

e Teacher — theology — chaplain
e Teacher — informal chaplaincy — formal role
e Teacher — leadership — chaplain

Defining feature: Chaplaincy emerges as a natural extension of teaching and pastoral
care.

Illustrative quotes:
“l taught for [number] years before moving into a chaplaincy role.”

“Full-time classroom teaching to full-time theological education... to full-time chaplaincy”
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2. Ordination — Parish — School (Clergy transition pathway)
= 20-25% of respondents
Profile:

e Completed theological training and ordination
e Worked in parish ministry
e Later moved into schools

Motivations:

e Better engagement with young people
e Preference for school environment
e Lifestyle/family considerations

Defining feature: Movement from church-based ministry to institutional (school)
ministry.

Illustrative quotes:

“After working in a parish for [number] years, school chaplaincy seemed like an obvious
pathway.”

“| trained for the ministry, was ordained as an Anglican priest, and served in Parish work
for a few years - until the opportunity came to apply for a School Chaplaincy position”

3. Calling-led multi-stage pathway
= 15-20% of respondents
Profile:

e Strong, long-term sense of calling to chaplaincy or ministry
e Pathway often:

o Nonlinear

o Extended

o Personally driven

Includes:

e Career changes
e Delayed entry due to barriers
e Long discernment processes

Defining feature: Chaplaincy pursued as a vocation over time, not just a job transition.
Illustrative quotes:
“Always felt the call to minister in educational settings. Still do.”

“l have always been called to chaplaincy. | have trained for this since being selected for
ordination”
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4. Youth ministry — School chaplaincy
= 10-15% of respondents
Profile:

e Background in:
o Youth pastor roles
o Church youth work
e Transitioned into schools to reach broader or less churched young people

Defining feature: Chaplaincy seen as a missional extension of youth ministry.

5. Internal opportunity/invitation pathway
= 10-15% of respondents
Profile:

e Entered via:
o Being asked
o Being encouraged
o Beingrecruited

Contexts:

e Already known in school/church network
¢ I|dentified as suitable candidate

Defining feature: Entry triggered by external invitation rather than personal pursuit
alone.

6. Hybrid school-role evolution
= 10-12% of respondents
Profile:

e Already employed in a school in another role:
o Teacher
o Wellbeing staff
o Support staff

e Chaplaincy added or expanded over time

Defining feature: Role evolves organically within the same institution.

(Distinct from cluster 1in that chaplaincy may remain blended or part-time)

7. Wellbeing/counselling entry pathway
= 5-8% of respondents

Profile:

e Background in:
o Psychology
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o Counselling
o Welfareroles
¢ Move into chaplaincy via student wellbeing teams

Defining feature: Chaplaincy framed as pastoral/therapeutic support role.

8. Exposure-inspired pathway
= 5-8% of respondents
Profile:

¢ Inspired by:
o Experiencing chaplaincy as a student
o Seeing chaplains in action
o Camps/school missions

Defining feature: Initial spark comes from direct observation or personal impact.

9. Non-traditional career transition
= 5% of respondents
Profile:

e Previous careers:

o Media, acting
Trades (construction)
Military chaplaincy
NGOs / missions

O O O

Defining feature: Significant career shift before entering chaplaincy.

Key insight
Despite diverse backgrounds, most pathways share:

e A gradual progression rather than a single entry point
e Blending of education + ministry experience
¢ Relational or vocational “pull” toward working with young people in schools

The pathway clusters reveal two dominant “pipelines”:

1. Education pipeline (largest):
Teacher — deeper faith involvement — chaplain

2. Ministry pipeline:
Theology/ordination — parish — chaplain

Everything else tends to branch off or intersect with these two core routes.
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Relationships between themes and clusters

The 12 initial themes identified in the dataset can be understood as building blocks that
consolidate into 9 broader pathway clusters by grouping closely related mechanisms of
entry. The most significant reduction occurs where multiple themes describe different
aspects of the same trajectory: for example, teaching background, gradual role
evolution, and qualification alighment combine into the dominant teacher — chaplain
and internal role evolution pathways, capturing both formal and organic transitions
within schools. Similarly, theology training/ordination and parish ministry experience
merge into the ordination — parish — school pathway, while a distinct but overlapping
stream of calling/vocation language is retained as its own cluster because it cuts across
multiple routes rather than describing a single structural pathway. Themes related to
youth ministry and wellbeing/counselling become standalone pipelines where they
represent clear professional backgrounds, whereas invitation/recruitment is separated
as a unique entry mechanism defined by external prompting rather than prior role.
Finally, lower-frequency themes such as exposure to chaplaincy, external enabling
factors, and non-traditional careers are either grouped into exposure-inspired or
absorbed into other pathways when they function as secondary influences rather than
primary trajectories. In this way, the 12 themes are streamlined into 9 clusters by
distinguishing between core professional pipelines, mode of entry (internal vs external),
and cross-cutting influences like calling, resulting in a clearer and more analytically
coherent model of pathways into chaplaincy.
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Appendix D: Core of chaplains’ work

Note:

Extremely high frequency = At least 70% of participants who provided an open text
response

Very high frequency = 50-70% mentioned the theme

High frequency = 30-50% mentioned the theme

Medium frequency = 15-30% mentioned the theme

Low frequency = Less than 15% mentioned the theme

Themes identified for less than 5% of responses are not included

Question wording:

“Your role is something you understand better than anyone else. Please help us to
grasp how you see your work by completing as clearly as you can the following
sentence, and please feel free to extend your response if you wish to do so.

‘The core of my work as a school chaplain is about...””

Themes from most to least common (based on n=97 responses)

1. Proclaiming/sharing the Christian faith (extremely high frequency)

The dominant theme is actively communicating the gospel and pointing people to Jesus.
This includes:

”

e “proclaiming the gospel,” “sharing the good news,” “making Jesus known”

e teaching scripture and Christian beliefs
e evangelism framed respectfully within a school context

Many responses explicitly placed this at the core purpose of chaplaincy.
Illustrative quotes:

“making Jesus Christ clearly known in my school community so that all members know
exactly what it is they are saying yes or no to.”

“Proclaiming the Gospel through my word and deeds, providing spiritual care and
counsel to students and staff in need, and praying faithfully for my school community.”

“Preaching the gospel, discipleship and pastoral care.”

2. Pastoral care, support and wellbeing (extremely high frequency)
Almost as prominent is the role of providing care and emotional/spiritual support:

e listening, supporting, guiding students and staff
e Dbeing present in times of crisis or difficulty
e contributing to mental health and wellbeing

Chaplains commonly described themselves as a safe, trusted, and compassionate
presence.
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Illustrative quotes:

“caring, listening and supporting students while being the Christian voice in the ever so
secular world.”

“Caring for students spiritual and mental health and wellbeing, and modelling a Christ-
like way of living life gently counterculturally.”

“Coming alongside pastorally with staff as well as students”

3. Relational presence/walking alongside people (extremely high frequency)

A very strong theme is presence and relationship-building:

[TH

e “being present,” “journeying with people,
e building trust over time
e relational ministry as foundational

” W

meeting people where they are”

This often overlaps with pastoral care but is emphasised as a distinct posture of
accompaniment rather than just support.

Illustrative quotes:

“journeying with people in our school community; supporting, encouraging, caring,
guiding, listening, nudging them forward.”

“being present and available to those who need me for support, wisdom sharing,
advocacy, a listening ear and a sounding board.”

“meeting the students and teachers where they are.”

4. Spiritual formation and exploration (very high frequency)
Many chaplains highlighted helping others explore and develop spirituality, including:

e encouraging curiosity about faith
e nurturing spiritual growth
¢ helping students make meaning of life, identity and purpose

This theme often includes an open, invitational approach, especially in diverse or secular
contexts.

Illustrative quotes:

“inviting young people and staff to be curious about spirituality and their spirituality and
if they desire to take opportunities to grow in their spiritual life.”

“helping the school community recognise spirituality as part of who they are... and
providing them with tools and knowledge to explore their own sense of spirituality.”

“making space for the divine in each of us and the world to be seen, valued, and flourish”

5. Teaching and education (Christian Studies/theology) (very high frequency)
A common practical expression is formal and informal teaching:

e classroom teaching (Christian Studies, RE)
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e explaining beliefs and theology
e equipping others (students and sometimes staff)

Teaching was often framed as both:

e instructional (knowledge of Christianity), and
¢ formational (shaping worldview and values

Illustrative quotes:
“Teaching students from the Bible about Jesus.”

“Teaching formal curriculum that makes the gospel clear to primary school, leading
staff devotions and being an example of Jesus in the school”

“bringing the Christian faith to bear in different school contexts - chapel, classes and
voluntary groups”

6. Modelling Christian life/witness through actions (very high frequency)
Many responses emphasised living out faith rather than only speaking it:

¢ modelling love, compassion and integrity
e “being the face of Jesus”
¢ demonstrating faith in everyday interactions

This reflects chaplaincy as embodied witness.
Illustrative quotes:

“Living the gospel in the world, living by example and showing that each person is
known and loved by God.”

“being a light in the school for Jesus, through how | serve the students and teachers”

“Showing through public words and relationships that following Jesus is a great way to
live.”

7. Leading worship, liturgy and religious practice (high frequency)
A significant theme involves formal religious leadership:

e chapel services, liturgy, sacraments
e prayer, preaching and spiritual events

While central in some responses, it is less dominant than relational and pastoral
aspects.

Illustrative quotes:
“It's important that liturgy is done well, whether it's a Eucharist or not.”
“Running chapels and co-ordinating Christian small groups and lunchtime group.”

“leading our faith formation team... ensuring we authentically live out our Anglican
tradition and liturgy in public gatherings, chapel services, Eucharist”
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8. Building community and belonging (high frequency)
Chaplains often commented that they see their role as strengthening community:

e fostering connection across students, staff and families
e creating inclusive and welcoming environments
e promoting belonging and shared identity

This overlaps with pastoral and relational work but includes a broader communal focus.
Illustrative quotes:
“building community and a sense of belonging.”

“Creating relationships that matter and providing spaces... where an encounter with the
Divine is made possible.”

“sharing the love and welcome of God with the children | serve - building their
confidence, sense of safety and love for others”

9. Maintaining/shaping Anglican identity (high frequency)

Many respondents highlighted responsibility for the school’s Anglican or Christian
identity:

e embedding values in school culture
e representing the church within the school
e ensuring faith informs practices and ethos

This is important but not as universally emphasised as relational or pastoral roles.
Illustrative quotes:
“Establishing an Anglican Ildentity and Faith presence in the College.”

“representing the Anglican perspective and the Christian values of the Anglican church
at my school.”

“ensuring our Christian/Anglican identity is enmeshed in all aspects of our community”

10. Service, justice and mission activities (medium frequency)
Some responses included:

e social justice initiatives
e service learning programs
e promoting compassion, reconciliation, or environmental stewardship

This reflects broader mission-oriented engagement, though it appeared less frequently.
Illustrative quotes:

“| seek to increase continuously the amount of Service work being done by students
(drawing from the Marks of Mission).”

“promoting justice and the common good”

“To strive to safeguard the integrity of creation... Through a student eco club... the
sacredness of the Earth and our call to be stewards of this creation...”
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11. Administration, leadership and coordination (medium frequency)
A smaller number mentioned:

¢ leading teams or programs
e organising events, chapels or curriculum
e coordinating faith activities

These are acknowledged as part of the job but rarely described as the core.
Illustrative quotes:

“leading our faith formation team as we look to conversations about the faith of
students aged from PK to Year 12 and their families.”

“Is to help point people... Organise and run chapels, choose songs... oversee Christian
studies, plan scope and sequence...”

“From the School's perspective: running Chapel and other services effectively to fulfil
the Anglican nature of the School”

The were no consistently recurring low frequency themes observed in the data.

Overall insight

Across responses, chaplaincy was understood less as a single function and more as a
multi-dimensional role combining:

Faith proclamation (message)
Pastoral presence (relationship)
Spiritual formation (growth)
Community building (context)

The most consistent pattern is a balance between explicit Christian witness and
relational, inclusive care within a diverse school environment.
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Appendix E: How schools measure
chaplains’ effectiveness

Note:

Extremely high frequency = At least 70% of participants who provided an open text
response

Very high frequency = 50-70% mentioned the theme

High frequency = 30-50% mentioned the theme

Medium frequency = 15-30% mentioned the theme

Low frequency = Less than 15% mentioned the theme

Themes identified for less than 5% of responses are not included

Question wording:
“How does your school measure your effectiveness as a chaplain? Please describe.”

Themes from most to least common (based on n=96 responses)

1. No formal measurement/unclear or immeasurable role (high frequency)

The most dominant theme is that schools either do not measure effectiveness at all, or
do so informally, vaguely or not transparently. Many chaplains feel effectiveness is
intrinsically hard to quantify.

Illustrative quotes:

“Good question for which | have no answer... my school leadership has no real measure
of my effectiveness.”

“There are no formal measures in place - which is frustrating.”

“It is not possible to measure. Effectiveness can take a lifetime to determine.”

2. Qualitative feedback (staff, students, parents, leadership) (high frequency)

Where measurement exists, it is most commonly qualitative feedback - formal or
informal - via conversations, emails, surveys or general sentiment.

Illustrative quotes:

“Generally, | believe the school measures on verbal and written feedback from staff and
families.”

“Observation and feedback from students and staff... Availability to students and staff.”

“l think by qualitative feedback from students and staff, and from attendance at non-
compulsory events.”

3. Student engagement and participation (medium frequency)

A major proxy for effectiveness is how engaged students are, especially in chapel, faith
activities and voluntary programs.
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Illustrative quotes:

“Are the boys engaged at chapel services? Is there uptake for the offer of
Communion...?”

“student engagement”

“student engagement with the space is the primary measure of my effectiveness.”

4. Formal reviews, appraisals or reporting processes (medium frequency)

Some schools use structured processes such as performance reviews, 360 reviews,
reports or PD frameworks, and often these are borrowed from teaching roles.

Illustrative quotes:
“a process of peer and leadership review with reference to the Job description.”
“360 reviews, looks at my various roles and discuss with senior leadership regularly.”

“| write detailed monthly reports which go to the College Council...”

5. School culture, relationships, and pastoral impact (medium frequency)

Effectiveness is often inferred from school culture, relationships, and wellbeing - how
the chaplain contributes to values, care and community life.

Illustrative quotes:
“primarily in the culture of the school... how Christians are growing and serving...”

“Through an identifiable Anglican identity at the school; strong and positive
relationships with students, staff, parents...”

“They would assess the community and if they are being cared for.”

6. Outputs, activities and measurable indicators (low frequency)

A smaller group mentioned tangible outputs or metrics, such as number of services,
attendance, programs or faith milestones - but these are often seen as imperfect
measures.

Illustrative quotes:
“Output = chapels and classes taught, Playground duties, camps attended...”

“The number of students who attend ministries... the number of students who choose to
follow Christ in a year”

“The School Board has endeavoured to establish some KPIs as some sort of measure -
with little clear success. Some of the school community would possibly like to measure
in terms of how many students, staff and members of the School community come to
the Christian faith; others seek measure in terms of the spiritual growth of Christian
students.”
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Overall insight

Across the dataset, chaplain effectiveness is largely understood as relational, cultural,
and spiritual, which leads to:

¢ heavy reliance on qualitative measures, and
¢ widespread perception that effectiveness cannot be fully quantified
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Appendix F: How chaplains measure
their own effectiveness

Note:

Extremely high frequency = At least 70% of participants who provided an open text
response

Very high frequency = 50-70% mentioned the theme

High frequency = 30-50% mentioned the theme

Medium frequency = 15-30% mentioned the theme

Low frequency = Less than 15% mentioned the theme

Themes identified for less than 5% of responses are not included

Question wording:
“How do you measure your own effectiveness as a chaplain? Please describe.”

Themes from most to least common (based on n=96 responses)

1. Feedback and observable engagement (very high frequency)

e Chaplain effectiveness is most commonly judged through feedback
(formal/informal) and visible engagement in chapel, classes or activities.

¢ Indicators: comments from staff/students, reactions in chapel, willingness to
engage, informal feedback.

¢ Often immediate and experiential rather than formal metrics.

Illustrative quotes:
“Again, via feedback mostly verbal. Positive comments.”

“Feedback from others. Seeing the impact of my work, how students and staff respond
to my ministry.”

“...personal interactions and feedback, the general level of support and willingness to
engage with me by staff, students and community... Chapel service feedback is
instantaneous from both staff and students alike.”

2. Relationships and relational trust (very high frequency)

e A major theme is depth, quality and trust of relationships with students, staff and
community.

¢ Indicators: approachability, being known, trust, pastoral conversations, inclusion in
community life.

Illustrative quotes:
“By the quality of the relationships that develop around and with me.”
“effective, i know my people and the people know me”

“Relationships Trust building Cohesion”
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3. Personal faithfulness, spirituality and calling (high frequency)

¢ Many respondents emphasise faithfulness to God, prayer life, and spiritual integrity
over measurable outcomes.
¢ Indicators: obedience, prayer, devotion, sense of calling, alignment with Christ.

Illustrative quotes:
“I measure my effectiveness in faithfulness... am | obedient to Jesus in a daily way...”
“My daily reflection question is ‘have | been a good and faithful servant to Jesus today?’”

“Nothing beats my own study, reading, reflection and prayer. Then | am able to be
present, to loiter with intentionality, to listen with empathy and to respond with the
Spirit's infused wisdom and patience.”

4. Participation and activity levels (high frequency)

e Effectiveness is often inferred from attendance and participation rates in chaplaincy
activities.

¢ Indicators: chapel attendance, lunchtime groups, voluntary programs, student
turnout.

Illustrative quotes:
“How many students are coming to our lunch time groups”

“the number of students who regularly attend chaplaincy run activities outside school
hours”

“participation in chapel services provides another meaningful measure of engagement”

5. Student and staff impact/transformation (high frequency)

¢ Respondents look for evidence of change in beliefs, values or wellbeing.
¢ Indicators: spiritual growth, deeper conversations, behavioural change, flourishing.

Illustrative quotes:

“seeing students (and staff) moving closer... to the awareness that they are loved and
that life is sacred”

“Deep conversations with those in our community about faith, meaning, and purpose.”

“Students and staff coming to know Christ and seeing students and staff relying on God
in all areas of life.”

6. Self-reflection, supervision and professional accountability (medium frequency)

¢ Many measure effectiveness through intentional reflection and external
accountability.
¢ Indicators: supervision, peer review, self-evaluation, action plans.

Illustrative quotes:
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“l do a monthly check with myself and my external supervisor on my monthly
performance, decisions, service and conversations which help me examine and reflect
on my effectiveness.”

“Self reflection and self evaluation”

“professional supervision conversations, catch ups with other school chaplains”

7. Evangelism/faith outcomes (medium frequency)

¢ Some explicitly measure effectiveness by faith formation outcomes.
¢ Indicators: conversions, students exploring faith, communicating the gospel clearly.

Illustrative quotes:
“Conversions”
“how many students have started the journey towards relationship with Jesus”

“People knowing clearly what the Christian faith is; and seeing it lived out with integrity
by me and those who clearly identify themselves as Christians.”

Overall insight

Across responses, relational, qualitative and faith-based measures dominate, with
relatively little reliance on formal or quantitative metrics. The most common patternis a
blend of:

e Observed engagement + relational trust + informal feedback, supported by
e Personal spiritual discernment and reflection.
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Appendix G: What most sustains and
Inspires chaplains

Note:

Extremely high frequency = At least 70% of participants who provided an open text
response

Very high frequency = 50-70% mentioned the theme

High frequency = 30-50% mentioned the theme

Medium frequency = 15-30% mentioned the theme

Low frequency = Less than 15% mentioned the theme

Themes identified for less than 5% of responses are not included

Question wording:

“You understand better than anyone what inspires and sustains your work. Please
help us to grasp this by completing as clearly as you can the following sentence:
‘As a school chaplain, | am sustained and inspired most of all by...””

Themes from most to least common (based on n=96 responses)

1. Relationship with God, Jesus and spiritual practices (extremely high frequency)

The dominant theme is being sustained directly by faith: relationship with Jesus, God’s
word, prayer and spiritual reflection.

Illustrative quotes:
“Jesus and his word.”

“daily and consistent personal study and meditation on the word of God - Where else
can we go...?”

“God's Fatherly care for me, Jesus' death for me and the Spirit's work in me.”

2. Supportive relationships (family, colleagues, church, chaplain peers) (very high
frequency)

Many emphasised encouragement, care and accountability from family, staff, church
community and other chaplains.

Illustrative quotes:
“the steadfast love and support of my family; God's unending and amazing grace”

“The support of the body of Christ, staff, fellow Chaplains, Anglicans of my Parish and
the wider diocese, my ordained brothers and sisters. My family.”

“my husband at home, and my coordinating Chaplain at work caring for me”
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3. Engagement with students and witnessing their growth (high frequency)

A major source of inspiration is interaction with students - especially spiritual curiosity,
growth and meaningful conversations.

Illustrative quotes:

“seeing young people engage with the Christian tradition and start to work out what it
means for them to follow the path of love that Jesus sets out for us.”

“those moments when a student truly connects with something shared in an address,
assembly, or chapel service - when you see understanding dawn”

“hearing kids reflect on a story and say things like ‘God must really love me™

4. Sense of calling, purpose and meaningful work (medium frequency)

Chaplaincy is experienced as vocation - being placed by God, making a difference and
doing meaningful work.

Illustrative quotes:

“My call. My belief that God has called me to school chaplaincy and guided my
experiences and training so that | "arrived" at this place, at this time with what | need to
do the job He has called me to do”

“the meaningful nature of my work, the freedom to focus on what really matters”

“knowing | am loved by my Creator and also knowing He has placed me where He wants
me to be to serve Him and His people.”

5. School/community connection and appreciation (medium frequency)
Feeling valued and connected within the school community sustains chaplains.
Illustrative quotes:

“by the response of the community to my ministry... a warm hello, a gesture of respect...
remind me that the work | do is valued”

“The encouragement and support | feel from staff and students when they appreciate
my ministry among them.”

“the positive comments and friendship of numerous members of our College
community.”

6. Professional support, mentoring and development (medium frequency)

Formal structure - supervision, feedback, leadership support, chaplain networks - are
important.

Illustrative quotes:

“regular supervision and mentoring. The annual ASA conference is the most uplifting
and encouraging aspects of my year for both education and development as well as
personal encouragement”

Anglican Schools Chaplains Survey 83 Report for Anglican Schools Australia



NCLS » 2026

research =2

“Feedback from my line manager, colleagues and students... evidence that | am making
a difference”

“The encouragement and support of senior staff and colleagues, Archdeacon, school
system staff, bishop with schools portfolio.”

7. Personal wellbeing, rest and sustainable rhythms (low frequency)

Some emphasised self-care practices and balance as essential for longevity.
Illustrative quotes:

“rest, holidays and being able to switch off”

“Sustainable life and work rhythms.”

“my own practices of general health and wellbeing; journaling, reading, silence,
exercise, companioning with small group”

Overall insight

Overall, chaplains are primarily sustained by faith (vertical relationship with God) and
people (horizontal relationships with students, colleagues, and family). Students
themselves are both the focus of ministry and a key source of encouragement, while
calling, community affirmation and structured support reinforce long-term resilience.
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Appendix H: Reasons for leaving

Note:

Extremely high frequency = At least 70% of participants who provided an open text
response

Very high frequency = 50-70% mentioned the theme

High frequency = 30-50% mentioned the theme

Medium frequency = 15-30% mentioned the theme

Low frequency = Less than 15% mentioned the theme

Themes identified for less than 5% of responses are not included

Question wording:
“If you are considering leaving chaplaincy, please provide the reason/s why.”

Note: 74 respondents answered this question. Some 35 indicated that they were not
considering leaving, but some of these chaplains gave reasons for leaving if they were
to consider it. In total 52 respondents have a reason for leaving.

Themes from most to least common (based on n=52 responses which gave a reason
for leaving)

1. Workload intensity, pace and burnout (medium frequency)

¢ Fast pace, constant demands, emotional strain
e Unsustainable long-term workload

Illustrative quotes:

“The pace of ministry in a busy school is frenetic. There is little opportunity for
reflection or sustained preparation; everything is done on the fly. This can be
unsatisfying, and is draining over years. There are wonderful opportunities but the
personal cost is very high.”

“The biggest issue | face is the pace of the work. | often am required to be in two places
at once.”

“The work is never ending.”

2. Leadership, support and feeling undervalued (medium frequency)

e Poor leadership or lack of understanding of chaplaincy
¢ Feeling excluded, undervalued or unsupported
e Weak diocesan or institutional backing

Illustrative quotes:
“Lack of support from school and diocese. Lack of role clarification.”

“l am not considering leaving chaplaincy at present. However, there are times when the
thought crosses my mind. This usually happens when | feel that chaplaincy, and the
depth of what we offer, is not fully valued or understood by staff, students, or families.”
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3. Retirement age or end-of-career considerations (medium frequency)

¢ Planning retirement
e Declining energy for the role
e Desire for different life stage priorities

Illustrative quotes:
“l will retire from full-time work within the next year.”

“Retirement and fresh challenges. | am also getting too old to engage with young
people.”

“Age. School chaplaincy is high energy work.”

4. Role clarity, administrative burden and misalignment (low frequency)

e Administrative overload or teaching expectations
¢ Role confusion or mismatch with calling
e Being pulled away from core ministry

Illustrative quotes:

“I had a principal that did not understand the role and kept giving me endless list of task
and responsibilities to keep me busy, but did not fit me in my role...”

“Requirements to complete a teaching degree”

“The academic administration workload is stifling and detracts from the core business
of teaching. Similarly, the differentiation required in every single class, in every lesson,
is not actually possible.”

5. Work-life balance and family pressures (low frequency)

e Difficulty balancing school demands with personal/family life
e Long and inflexible hours

Illustrative quotes:
“Intensity of the role and inflexibility of work hours with a small family”
“To get some more balance in my life that is a struggle with the school life.”

“Busyness of life. Time to slow down a bit.”

6. Isolation and loneliness in the role (low frequency)

Structural isolation (not part of a department)
Limited peer or pastoral support
Emotional burden of the role

Illustrative quotes:

“it can be a very lonely position and often misunderstood or considered irrelevant. While
small moments sustain, ridicule and adversity are common.”

“It can be an isolated job - as | do not really ‘belong’ to a department.”
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“a very lonely job - making friends in a school is very difficult.”

7. Health and wellbeing concerns (low frequency)

¢ Physical health limitations
e Emotional strain impacting wellbeing

Illustrative quotes:
“It would be for health reasons.”

“l am not considering it at this point, but due to my physical health with my chronic
illnesses, | might have to re-visit this option in the future”

“...it will be a difficult leave-taking but a choice | feel compelled to take for the sake of
my own health.”

Overall insight

Among those considering leaving, the drivers are primarily structural and organisational
(workload + leadership/support accounting for almost half of responses), rather than
loss of calling. Personal factors (retirement, health, family) form a secondary but still
substantial group.
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Appendix I: Final comments

Note:

Extremely high frequency = At least 70% of participants who provided an open text
response

Very high frequency = 50-70% mentioned the theme

High frequency = 30-50% mentioned the theme

Medium frequency = 15-30% mentioned the theme

Low frequency = Less than 15% mentioned the theme

Themes identified for less than 5% of responses are not included

Question wording:
“Do you have any other comments you would like to make about your experiences as a
school chaplain?”

Themes from most to least common (based on n=59 responses)

Key Themes in Chaplain Responses

1. Chaplaincy is undervalued or poorly understood by the Church/diocese (high
frequency)

Most dominant theme. Many respondents feel school chaplaincy is seen as “less than”
parish ministry, overlooked in decision-making, or misunderstood in scope and impact.

Common points:

e Viewed as secondary to parish ministry
¢ Lack of recognition in synod, conferences or leadership
e Misunderstanding of the scale and influence of school ministry

Illustrative quotes:

“School chaplains are an afterthought at clergy conferences/ deanery/ synod. We are
not seen in the same way as parish priests and our ministry is not valued in the same

”

way
“It feels like we are the lesser twin of parish priests.”

“Our work is a frontline ministry, directly shaping the next generation’s experience of
faith. Despite this, chaplains are sometimes viewed as “not real ministers,” even though
we are, in many ways, the people most closely connected to the future of the Church.”

2. Strong sense of calling, joy and privilege in the role (medium frequency)

Despite challenges, many respondents express deep fulfilment, meaning and
enthusiasm for chaplaincy work.

Common points:

e Love for working with young people
¢ Sense of vocation and spiritual purpose
e Gratitude for the opportunity
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Illustrative quotes:
“I LOVE being a school chaplain. It is a great joy and a great privilege.”

“I have loved every minute of it... | thank God for this wonderful, fulfilling opportunity
every single day.”

“School Chaplaincy is a wonderful gift that enables one to show God’s love to each and
every member of the College/School”

3. Isolation and lack of support (especially from parish/local structures) (medium
frequency)

Many chaplains report feeling professionally or spiritually isolated, particularly from
clergy, parish networks or diocesan structures.

Common points:

¢ Limited connection with other clergy or chaplains
e Weak parish-school partnerships
e Feeling unsupported or overlooked locally

Illustrative quotes:
“It can be lonely, it is demanding and job creep often happens...”
“I never get recognised or prayed for at church.”

“Encouragement and support is evident at the diocesan level but not as much at the
parish level.”

4. Complexity, breadth and workload of the role (medium frequency)

Respondents emphasise the wide-ranging and often ambiguous nature of chaplaincy,
including role overload and competing expectations.

Common points:

e Diverse responsibilities (pastoral, teaching, admin, leadership)
¢ Role ambiguity and “job creep”
e Reactive workload pressures

Illustrative quotes:

“the expectations of the Chaplain to take on roles and activities that aren't a key part of
my job description and what | should be doing, is frustrating - administration too often
takes priority over pastoral matters. I'm being too reactive, rather than proactive.”

“My role is quite confused as | have to fulfil all the requirements of a teacher (according
to our EBA) and those of the Diocese."

“It is arole for which it is incredibly difficult to write a job description.”

5. Importance of school leadership (especially the principal) (low frequency)

The support and understanding of the principal is seen as a key determinant of
chaplaincy effectiveness and satisfaction.
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Common points:

e Principal’s attitude shapes role clarity and impact
¢ Strong leadership enables ministry; weak leadership constrains it

Illustrative quotes:

“Christian schools require Christian principals who understand the unique and specific
joys and challenges of chaplaincy and Christian studies. In my experience the biggest
factor that determines the satisfaction or 'success’ of chaplaincy is the principal.”

“The Principal - their support or lack - makes a huge impact on the ministry of the
Chaplain.”

“Although I've been a registered teacher for over [number] years, my principal here is
adamant that | should have zero teaching load. This surprised me at first but is a
wonderful gift”

6. Need for better training, pathways and resourcing (low frequency)
Several respondents highlight structural issues in preparing and sustaining chaplains.
Common points:

e Lack of clear pipelines into chaplaincy
e Excessive or unclear training requirements
¢ Need for professional development access

Illustrative quotes:

“Lack of intentional and coordinated pipelines for chaplaincy ministry in Australia. Some
exceptions but most dioceses are struggling to find and keep quality chaplains. Few
examples of sustainable partnerships with theological and educational institutions.”

“To have spent 10+ years in training... is not unusual, and seems excessive.”

“Being rural it can make it difficult for PD's, and we would love options to be able to
attend these PD's from a distance.”

Overall insight
The responses show a strong tension:

e High personal fulfilment and missional conviction vs
e institutional undervaluation and structural challenges

School chaplains overwhelmingly see their work as a strategically important frontline
ministry, but feel the wider Church has not yet fully recognised, resourced or integrated
this ministry.
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